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STATEMENT Al\TD JUSTIFICATION OF THE PROBLEM 
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CHAPI'ER I 
STATEMENT AND JUSTIFICATION OF THE PROBLEM 
1 Purpose of ~ study 
It was the purpose of this study to survey the present 
,I status and trends of musi.c education in. the . public elementary 
scho.o~.s - o.f Mas.saehusetts. 
The survey is based .on the musical activities from grade 
one through grade six inclusive as well as the general teaching 
,, 
'I procedures and philosophies .as . practised and held by the super-
,j 
II 
visors of musie . in .the elementary schools of the state. 
It is in .. thes.e . firs.t si.x grades that instructional ground-
I 
!, 
II 
II 
\I 
. 
1
work is carried on .wh1ch leads to richer vocal and instrumental I 
11::::: :~:: ::oor::::~ . : ::::e g::::~ t::::::::nt, I 
:
1 
and .a study of the aims, means, and purposes of developing these!, 
I ~ II fun:lamentals . is. important and warrants keen scrut 1ny by music 'I 
I 
I educators. ,I 
'I 
I 
I 
important ! 
!! 
II 
I' 
Jus.t1.f'icat1on .~ ~ problem 
'i The place of mus1.e in .the school curriculum is an 
:\.one. It has .been .stated: 1 
1 lcalifornia State .Departaent of Education. Music Education ! 
1n the Elementary. School • . Sacramento, California, 1944. 
Preface, p. viii. 
Music is recognized as one of the modes of 
education. Through music, young people grow in 
an apprec iation of values, recognize that genius 
known nQ natural nor racial boundaries, find a 
· wholesome .. means .. of self-expression which will meet 
their immediate ... and .more remote needs, and develop 
those quali tie.s of good citizenship essential not 
only to successful music but in all life -- namely, 
cooperation, self-control, industry, organization 
and respect for the rights of others. It is to 
the accomplishment of these broader purposes of 
education that music education is dedicated. 
I 
\i 
I 
I 
I 
II The justification of any subject ?f study 1n public eduea- jl 
,l 
I 
tion depends. _upon . its value . to society as a whole. McCauleyl 
., . 
elabo.rate.s .on this point. 
I 
,I 
I 
II 
I 
E.ducation .. must continually .bring pupils into 
l.ife situations as . they .are. now and must try to 
equip. the pupils . with such habits, knowledges, 
skills, and. ideals as . will. help them live a happy, 
soc.iall.y satisfying .. 11.f.e • .. Inso.far . as any subject 
mee.ts these .demands, . its . v.al.ue and place 1n the 
public schools . .are warrant.ed. When the criteria 
of modern_ education .. are. applied to music, it mea-
sures up .. in a marked. way as an_ effective social-
1z.ing force in alL .the .worthwhile .. institutions of 
a demo.cracy. 
I 
I 
I 
II 
I 
I 
Real.1z.1ng the great. duty . o.f publ.ic school education through• 
:the avenue. of .mu.sic .. inst.ruction is the .consideration of the in- , 
I 
d1v !dual pup11 . and h1s .. needs. and the extent to which society 
wil.L be .bene.fit.ed by his educat.ion, the author has felt the 
:. keen des1re to dis.co.ve.r how the publ.i.c elementary schools of 
11 Massachuset.ts. are meeting these musical. needs of the chil.dren 
.under .their Jurisdi.ction. 
I 
'I I. 
II 
I 
1, lclara McCauley • ... A. Prot:essi.onalize.d .StudY .. of Publ.1e School :1 Mus1c. Knoxvl.lle, Tennes.s.ee: . Avent .Publishing Company, 1932. I 
~ p. 27. 
I 
I' 
II 
I 
II 
II 
II 
h 
A similar . study was made .by Corsarol in 19.50 in relation 
1 to the public high scho.olB of Massachuse.t .ts. Offering findings 1 
in. the elementary fi.eld .. al.ong .with this study for the secondary 
1 schoo_ls .. will help . to present a . clarified picture of the entire 
I 
' program of publ.ic s.chool mus.i.c education. in . Massachusetts. 
·~· These conc:Lus1ona. should .b.e .. l.ll£ormat1v.e to the State De-
l partment ... of. Education, . the . sup.e.rv.isor.s and music teachers, and 
Superintendent.s of Schools as .. an aid in . expanding or revising 
the school.. . music. programs. 
1\ lli'rank Corsaro.. . ~The . St.atus . of Musi.c . Education 1n the " 
'I Publi.c ... High. S.cho.ols .. of Mass.ac.huset.t .s as . o.f .. the Year . 1948-1949. ! Unpubl.1shed. Mas.t.er• s .. Thes.is., .. Boston University School. of Music, 
Boston, .19.50. 
I 
r I 
I 
I 
I 
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REVIEW OF THE LITERATURE 
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CHAPTER II 
REVIEW OF THE LITERATURE 
II 
,
1 General objectives 
lj The progressive schools of today present a shift from the 
il traditional emphasis upon subject matter to emphasis upon the 
11 1nd1.vJ.dual.. The . ehange is .not in what is being taught, but 
II rather . 1n how it . is being taught. As a result, the success of 
j1 procedures lies in the transfer of the center of attention from 
11 
teaching subject matter. to the use of subject matter as an 
I 
a8ency .for child .growth .and. development. Fl.aggl elaborates on 
point: 
The signlf~cant change in educational philo-
sophy in the present generation is the swing from 
an authoritari.an .approachwith emphasi.S . on bodies 
of subject matter. logically arranged. each within 
itself, to a psychological appro.ach, with . subject 
matter .se.lected .and .. taught . for its value in bring-
ing ci tiz.ens-~n~growth into a .full development of 
personal . and social effe.ctiveness. 
Educ.ator.s know today .. that .it is their respons ibllity to 
1 educ.at.e . the complete .child • .. "The .complete . personality. of the 
I 
1 
chil.d.,!' remarks. MeKray.,2 "mus.t be prepared for living. That• s 
.j 
I 
I 
I 
p a functio.n that musi.c . c.an perform bet.ter than any other school 
!1 subject." 
I 1. 
I II 
I 1Mar.1on Flagg • . . Musical. Learning. Boston: C. c. Birchard I 1 and Company:, 1949. p. 5. 
II 
\! The 
2J. Clee.s .McKray. . "Blueprint for Public School . Music. n 
Etude. 68: . 12-13; . April. 1950. 
Education in music should make it possible for each in-
'! d1vidual. to express in its fullest. measure all the powers of 
music .which .are both latent and active within himself. With 
' this thought in mind, Flaggl states: 
Every person, normally . born, is born musical--
in some . ways, . to . some degree -- simply because we 
come into the .world equipped physically to respond 
pleasurably: .. to musi.cal ... so.und, .and .to express our-
selves pleasurably .in .. that .medium. Since everyone 
.!.§ musical, it becomes. the .teacher's job to find out 
where each child is in t .he use of his musical capa-
city, and to provide the developmental experience 
which will .earry him on to increasing understanding 
'I 
\ 
I 5 
and discriminating enjoyment. '' 
Taylor2 confirms the principle when he writes: 
Man, made .only. a little . lower than the angels, 
is . endowed by his Creator with music in all its 
completeness, h1gh.est power, beauty, and grace. It 
needs . only: .th.e necessary techn1.cal sk1.11 to bring 
into. full. expression man• s. gift . of music. 
There .1.s. no . one wholly unresponsive to the elevating appeal 
of musi.c. If only the right contacts. and experiences are pro-
vi.ded, . every .life can . f.1nd .. in .mus.ic some .answer to its funda-
mental need for aesthet.ic and .. emoti.onal outlet. Education fails 1 
of its cultural. objectiv.es . unless .. 1.t brings to every child the II 
·' I 
cons.c.iousness .that his own spir1.t may: find sat.isfy.1ng expression' 
I 
through the arts.:3 
lMarion Flagg. "The Elementary School Principal and His 
Music. Program." Music_ in the Elementarx School, Music Educa- · 
tors NatiQlla.l ... Conference., . 1951 •.. p. 12. 
2Freder.1ck A. Taylor. A Course .. of Study .in Musi.c. Boston: 
Bruce Humphries, . Incorporated, 1946. p. 11. '' 
1 
JReports .o:f the Resolu'ti.ons Committ.ees • .. Yearbook, Music 
Educators. National .. Conf.e.rence, 1940. p. 475. 
~ I 
I 
Dykema and Cundiff1 believe: 
If our country is to become truly musical, it 
must .. through the work of the public s.ehools in the 
impressi.onable days_ of. youth. _ ••• The place of 
music in_ the public .. scho.o.ls .. i .s wide.ly acknowledged 
as of deep _ signifioanc.e. _ Its possibilities and 
obligations_ ar.e more and more the subject of serious 
cons.ideration. 
Mursell and Glenn2 emphasize: 
Everyone needs .music • . The highly_endowed need 
1t. as an ... avenue . for . noble .. and . sati.sfying self-ex-
pression, .. a .. gJ..ver of mental .. he.alth. . The .less well 
endowed .. ne.ed it as._ .an agency .for enriching and 
_hwnan1.zing ... a life . whi.ch _ o.therwise might be hemmed 
in by drab. routines. 
In organizing music activities, Mursell and Glenn3 felt: 
A scheme of music education, properly conceived, 
is an organized _plan . .for surrounding the _ child with 
a music.al environment. and. bringing . him types of musi-
cal exper1ence wh.ich .. he .. can .assimilat_e and enjoy, in 
which . he. _can 11ve an.d .grow, and through which he 
wilL dev.elop in. his own way towards a richer, fUller, 
and nobler lo.ve _and understanding of. the art of music. 
Perham4 remim s us: 
The fUndamental basis upon which we believe 
the music program should operate is briefly this: 
that music is .the natural heritage of every child 
regardless .of his talent for it, and that the 
school.' .s busine.ss . is to offer _ opportun1 ties for 
every child to_participate in. many phases of music. 
lPeter W. Dykema and .. Hannah M. Cundi:f.f. _ New School . Music 
, HandboQk. _ _ Boston: ___ C • . C. Birchard .. and. Company, 1939. p. 3. 
·' 2 
·1 James L. Murs.ell and .Mabelle Glenn • . The PsychologY of 
II 
I 
II 
School Mus.1c .T.e.ach1ng •. _ New York: . Silver, Burdett and Company, 
1938. p. 36. 
3Ibid._, p. 22. 
4Beatrice Perham •. 
K os. Music . Com an 
6 
I 
I 
Continuing . this line of thougllt Per.h.all points out: 
The ideal program in music . educat.ion . will re-
quire th.e. vi.sion of the educator who brings the 
princip.les. of gene.ral ... child .. development . t .o . be.ar in 
music, ~ t.he. :aensiti.ze.d .. consc.iousne.ss .of the 
music.ian . who sees .. the d.ev.el.opment.. -!2!.. t .he _child 
througn the_ .ggency __ of. music as ... t .he .. paramount aim 
in musi.c education. · 
All schools should develop the music curriculum with a 
v.iew of servi:ag every student. The practice of limiting the 
mus.i .cal. . offering.s .. to tho.se. requiring special .interest, skill, 
I 
I 
I 
I 
, and. accomplishment .. is not in ac.cord w1 th the basic principles 
of American .. education, .. whi.ch .. de~and .that school serve the needs i 
. I 
_of ~ children. "We are not teaching music to the child," 
' 2 Dykema and . Cundiff . remind us, "but are developing the child 
' through . music." 
The elementary mus.i .c .curriculum, . like .. t .hat in al.l other 
, subject areas, . must . subject it.sel.f to the penetrating analysis 
of educators and parentsdemanding justification far content, 
I procedure, materials, .. and. outcomes • . Investigations indicate 
t .hat many .muai.c .e.du.cators . are .aware .that . the time has . come to 
.evaluate the .. music . curriculum . of the elementary school. in the I 
I 
it.s .effectiveness in . realizing the ultimate aim of all l1 .light of 
II 
education - namely_, to assi.st children in the attainment _of 
I right judgment, appreciation and. control of social values. 
libid., p. 86. 
2Dykema .and. Cundiff, .2l2• ill·, p. 205. 
As 
1 
the needs of society change, the content of the curriculum 
tends to change; therefore, it should never to regarded as 
final. _ It is recogn1ze.d that music s.erves as .a means of inte-
grating the. chil.d1_s_ personality: through a . rich variety of 
1 mus.i.e.al . experience_s. The __ t _eacher has_ a new role 1n the un-
' 
,- (c;>ld1ng of these _widening .music horizons.l 
II 
II 
II 
I 
I 
.I The ul.t.ima.t.e .. aim o.f musLc .education is very ably expressed :1 
by Mursell. _ and G.lenn: 2 
Our aim .must clearly be education in music 
and educ.at.ion. through .musi.c. __ Tha.t is, we seek in 
the schools. to. e.ducate _ .in music fo.r the fullest 
and freest possibl.e. development of human. person-
ality. We desire to . make _ our subJect the means 
of creating lives __ that are_ happy, _ useful,_ and 
cultural~Y-- rich. Abo.ve all, we wish for a type of 
music edu.cati.an ... in ... the .. school.s which will produce 
men and. women __ who continue _ to grow both musically 
and culturally after their education .in school is 
over. 
II 
I 
i 
Mursell and ~ Glenn~ emphasize .thi.s _paint: "To teach America 
,, 
the ach.iev.ement .. o.f l.ov.ing music wisely .. is __ the . .ult.imat.e .. aim of 'j · 
scho.ol. .. music. 11 
Ano.ther music ed.ucat0r, Kwalwas ser, 4 _ remini.s us: 
Art education is education for the heart. Let 
the factual __ subjects be. conce.rned_ with the head • 
• • • Public school .. music ... must inculc.ate .in the heart 
of the child .. a .. lov.e of .musi_c •.. What the child knows 
I 
I 
I 
1 
lHazel . No~avec Morgan, edito.r. _ Music Education Source I 
_ .Book. Ch1.cago. _ Music. Educato.rs National Confer.ence, 19.51. p. 4.1 
2 Mursell and _Glenn, . .QR• .£1t_., p. 13. 
3Ib1d., p. 377. 
4 
1 
Jac.ob. Kwalwass.er. ___ Problems .in Public School Music. 
New York: M. W1.tmark . and. Sons, .1.933. _ p. 26. 
I 
!I 
8 
lj 
I 
I 
about music is relatively unimportant as compared 
with how the child feels towards music. 
A cogent statement of the intrinsic humanistic aim for 
'I ). 
I 
I 
I 
,, 
I 
II 
, music has . been formulated .by one of music education's out stand- 1 
ing philosophe.rs, Earhart., 1 who feels strongly: 
The general or humanistic aim of music instruc-
tion is .to contribut.e to the. character of the in-
dividual and society and to give an additional mea-
sure of the ide~lism, the joyous pre-occupation with 
unselfish interests, the elevation and purification 
of feeling and the psychic health dependent upon 
abundant. but orderly expression of emotion that comes 
from appreciative contact_ with and the endeavor to 
create and recreate the beautiful in music. 
I 
I 
In the Music Educati.on Briefs for Primary and Intermediate II 
Grades of . the State .of Massachusetts,2 the ultimat.e aim of 
1 music instruction reads: 
The ul.timate aim .of music instruction is to 
cause children to . know, to love, and to understan4 
music in. as . many .forms as possible, and thus to 
bring add.ed joy .into. thei.r li..v.es. and .added culture 
and refinement 1..n their nature. 
Objectives sho.uld . . be a means to an end 1n developing an 
integrated personali..ty. Music objectives should be goals of 
development through . sel.f~expr.ess1on of worthwhile habits, atti- I 
tudes, and skills. Smith .and .Tyler:3 express it: 
lwill Earhart. Report of the Mus1c Committee in the 
Fourth Yearbook. Department_ of Superintendence, 1926. p. :300. 'I 
2Massachus.etts State Department of Education. A Curricu-
1 
lum Guide for Primary Grade Teachers and A Curriculum Guide for 
Inte.rmediat.e Grade .Teachers. The Commonwealth of Massachusetts J 
p. 1. . 
:3Eugene R. Smith .and. Ralph . w. Tyler. Apprais1ru<: and Re- 'I 
====';::'' P;l.tco~· r=!i~~..fiR?-dent Progress. d New York: Harper and Brottiers, I942.i 
r 
,) 
Music objectives may be conceived as goals 
attainable at certain imicated points of time or 
ultimately .attainabl.e at the end of the whole 
music curriculum. The pattern of objectives must 
be democratic and represent a unified and related 
development of the whole person. The essential 
purpose of music 1n the schools is to aid in the 
development of character in the children. This 
character development does not take place through 
the acquiring of knowledge about music, but rather 
through the aesthetic stimulation by music. 
The objectives of music education for the elementary 
grades as prescribed by the Music Educators National Conferencel 
are: 
(1) To help .the child s.ecure his correct singing 
voice; develop rhythmic response to music 
through free bod1ly .movements; .develop an in-
terest in instrumental music; develop genuine 
love for and appreciation of good music. 
(2) To increase .desire to participate in musical 
activities. 
(J) To lead children to self-expression through 
music. 
(4) To develop mus1.cal . skill.s. and umerst.anding. 
(.5) Te find talent and provide for its development. 
In turn, the Curriculum Guide for Massachusetts2 presents 
the following object.ives of music . education for the elementary 
school: 
lMusic Educat.ion Source Book, .£m. cit., p. 4. 
II 
2The Massachusetts Department of Education,~· e~t., p. 1. 
(1) 
(2) 
To promote maximum individual growth and 
development through music activities, re-
sulting in desirabl.e. at.titudes, int.erests, 
relationships, and. sk.ills. 
To provide . joyful experiences with beauty, 
and to promote maximum indivi.dual develop-
!!'. ment .in mus.ie .. understandings and skills by 
participating appropriately in all areas of I musical experience. 
1
1 (J) To enrich the general program of the school. r 
1:1 The realization of thes.e. goals, or aims and objectives, ! 
I makes one. cognizant . of the values of music which are legion and : 
~ I 
:1 of indes.cribable. import. Mus.ic has an aesthetic nature and 1 
I value • . It has been . a part . of man's. endeavor to create beauty. 
,J l 
II In .. tom.s, as. wel.l as by other media he has increasingly at temp~ i 
' to. express his . . v.isions .• .. There . are. elevations of mood and a 
heightened spirituaL energy which accompany all aesthetic ex-
periences, . thus gi.ving it .. a definite .v.alue that has long been 
I 
I 
I 
1 
recognized. Music appeals to what is profound in human nature. i 
': In short, it is the "universal. language". It is the language 
11 by which . men can . re.ad one anothers• hearts, thus .. the univer-
I sality o:f it.s app.eal .•.. .. In musi.c the depths . o.f man' s emotional 
I nature .are reached and made articulate.l 
I Speaking o:f values, Mur.sell2 points out: 
'I 
il 
Music is of value .for two reasons. In the first 
place, it has . a place .of great importance in the in-
I 
lEdward Fuller. "The Plac.e of Music in Public Schools and 11 
Colleges." . Unpubli.shed Mast.er.• s Thesis, Boston University 
.1 School .. o.f Music, . Boston, 1935. P· 22-24. j 
I 2James .L. Mursell. Human .. Values .in Music Education. New r11
1 
i York: Silver, Burdett and. Company, l9J4. p. 56. 
I 
II 
tellectual wealth which our .race has created and 
accumulated, and which co.nstitutes the corpus of 
human culture. In music, man . has found it possible 
to crystallize his .attitudes towards insights into 
life with a ce.rtain unique perfection and appro-
priateness. . • •• And secondly, mus.ic . is of value be-
cause it . provides a unique . . medium through which the 
individual. may be brought into the intimate posses-
sion of his ancestral cultural wealth and may be 
taught to enjoy and use it as his very own. 
Germane and GermanJ.reel: 
Music is a molderof character because of its 
powerful infl.uence upon the very innermost resources 
of our subjective life, and because of its wonderfUl 
stimulation .effect upon our physical, mental, and 
spiritual nature. 
Musi.c is recognized as contributing definitely to the re-
J ligious, cultural, . and .. social life of the people. Through its 
I infl.uence upon the charac.ter and personality of individuals, 
" music is related to citizenship training. The possibilities 
: for develo.p1ng tastes and appreciations, interests and skills 
in musi.c which will. carry over into adulthood, are .unlimited. 
,' The implication fo.r enabling the .. individuaL to. make wise use 
II 
·I of his .l .eisure .are. obvious and. significant. 
In a recent arti.cle Lawson2 . advoc.ates: 
Music for what? Music for release and recrea-
tion; for . individual and group therapy, for effi-
' ciency; for assimilation; and for international 
II understanding .and werld peace. Music for all these values and alL .these . values for all people1 11 ---=----lc. E. Germane and E. G. Germane. Character Education. 
I New York: Si.lver, Burdet.t and Company, 1929. p. 217. 
I 
I 2F. Melvyn Lawson. 
'I Journal, . Music Educators 
\1 June 1949. 
'I 
"Music For What?" Music Educators 
National Conference 35: 11-12; May-
It will be .well .to quote from the Curriculum Guide for 
' Massachusetts~ at this point .to state the values of music as 
proposed for the. state: 
Music is a reoord .of the joys, sorrows, and 
ideals of man. It assists the child understanding 
and appreciating his own culture, other contempor-
ary cultures, and past cultures. 
Personal relationships which a child exper-
iences at school educate. him Just as genuinely as 
what he sees, hears, . reads, or otherwise .experiences. 
Music is a s.ocial _ and democratic art, and it aids 
social development and adjustment. 
A well-organized music education program is a 
sequence .of aesthetic experiences which may provide 
enjoyment, relaxation, recreation, and personality 
development. 
Applying the basic objectives of education specifically 
I 
I 
!i 
I 
II 
I 
to II 
the field of music education, the values of music instruction II 
can be readily summarized: I' 
(1) . Music .contribute.s to _ health. 
(2) Music study develops command of the fundamental 
processes. 
(,3) Music is a profitable vocation. 
(4) Music prepares for worthy home membership. 
(5) Music is worthy use of leisure. 
(6) Music advances civic education. 
( 7) Music builds e.th.ic.al. character. 
'--=--11 Lrhe Massachusetts Department o.f Education, . .2!!• . cit., .p. 
;J 
·I I 
j 
., 
,1 
Areas. of ExJ?er1enee 
There is a firm cGnviction among leading educators that a 
program .. of music educ.at.ion should .be .in1tiat.ed, planned, ot-
ganized,. and operated in d.irec.t reference to these fundamental 
'I 1 I. objectives. Mursell feels: 
,j 
II ii 
li 
I 
I 
I 
Music in the schools should be planned and ot-
ganized as a sequence of aesthetic and social ex-
periences and technical learnings out of which may 
come refined and idealized life attitudes, develop-
ing and continuing musical interests, the discipline 
of intrinsically valued achievement, convincing ex-
periences of the .. democratic process, recreational 
resources, and the discovery and revelation of talent. 
I 
! 
I 
I 
li 
'I Knowledge about music is useless for its own sake. I It be- 1 
.I I, 
I 
comes educative only insofar as it supports, expresses, and 
!\ renders. more significant 
'I 
;
1 
valid musical . attitudes • . 
actual musical experiences and 
According to Mursell: 2 
I 
I 
i fosters j 
II I 
I 
II 
I 
I 
The substance and staple of' a program of music 
education should cons.ist of developmental experiences 
in music, . deliberately designed. to bring about musi-
cal growth. The ideal .program of music education 
consists . of nothing. but musically _ vit.al experiences. 
I 
I for 
1 
It will . be well to quote Mursell3 again at this point 
I 
.J his definitio.n of a developmental program of' music education. 
,\ II 
i 
:I 
A developmental. program of mus .ie education is 
a sequence . of work and . offerings . domina.ted . . by a 
definite point of view, beginning in the nursery 
school or kindergarten, and continuing through the 
elemen~ary school and into the secondary school and 
~~ even· college. 
11
1 lJ ames L. Mursell. Music . in . the American . Schoo.1s. . New 
\ York: Sil.ver, Burdett and Company., 1943 • . p. 32. 
:J 2 , . • Educ.ation for MusicaL Growth • . Boston: 
1\ Ginn and Company., 1948. p. 100. 
·! 3Ibid. J p. 264. 
I 
I 
\ 
i 
I 
1 Addi~ to this belief, Mursell continues to say that the 
I developmental teaching in music brings in a far wider range of 
li 
j experiences, activities, learnings, doings, and endeavors than 
.I mechanistic teaching. It uses . these . avenues to promote a line 
I ... , 
11 
of development . which. 1.s. envisaged with the utmost clarity -
II 
11 the development. of. musical responsiveness, which is the heart 
I 
. of all valid music study. It employs them as influences for 
• musical .growth, fGr the making of mus.ical people.1 
1
\ Musical .. growth has. been . defined by Murse112 as "growth in 
II musical. responsiv.eness.ll.. He emphasizes .that it is the process 
of becoming a musical .person and is the central and determining 
I purpose of any sound scheme .of music education to foster and \ 
1 promote this . precess • .3 
" 
.I . 4 
1 Mursell: reminds us , 
1\ 
I . Musical growth is a continuous process in .which 
the living values of the wordless . tonal. poetry (music) 
are apprehended . and .realized .. ever .more deeply, more 
broadly, more subtly, and .. more purposefully, . and in 
which the. personality moves . towards a new. orientation 
. t~ough the opening up of avenues of fulfillment. 
I 
I 
I\ 
il 
II 
I 
I 
I 
I 
, In her recent book Myers5 points out the. principles. guiding: 
. I I 
~~ music teaehirig in. the New School based on . dev.el.opmental exper-
l iences for musical growth. She lists: 
I 
'I 
1 ' . . Ibid., p. 19-20. 
2Ib14·, ,, p. 22. 
.3Ibid., p. 22. 
,,
1 
· 4Ib1d •. , p. 2.3. 
'· 
5Lou1s.e . Kifer Myers. . Teaching Children Music in . the Ele-
mentarY School • .. New York:. . Prentice~Hall, . Inc., 1950. p. 24.3. 
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( 1) Plans for growth and development are made upon 
the basis _of existent attitudes and skills. 
(2) Attitude and interest are more important than 
skill. 
(J) All experiences with music affect attitude and 
interest. 
(4) Child interest .. and .. need. are the bases for se-
lecting teaching materials. 
The _music program 1n _the New School, Myers reminds us, is 
so planned that children can gain .an insight into the wide 
range of activ.i .ties .included .in_. the complete world of music. 
Here they become makers, _ as well as consumers .o.f music. Music 
for .All the children ia planned .in the hope that each child will 
find at least. one phase o.f music that will enrich his life as 
a child and _as .an adult.l 
Mursel~suggests that: 
The content of the music program ought to be 
·· a .. ri.ch variety of musicaL. experiences. . • •• Signi-
··· ·ricant musical . experience must .be made .. the founda-
tion of. the program. Here must be our chief empha-
sis. 
· Per~ , holds _ to this point of view: 
A music. program designed to .meet the needs of 
children . should .. hav.e. as. great. a .variety of exper-
iences in music. as possible. _ Part.icipating whole- --
l).e~tedl.y in as many musical activities as can be 
provided for the student helps .him to develop .his 
musical background, _ feeling, and understanding. 
libid., : p. 17. 
2zwlursell., Human Values in Music Education, .212• -~·, p. JJ. 
JPerham, -.212• cit., p. 128-129. ~~-
----===---"-"' 
••• Music must be concerned with the development of 
the whole child, the active, growing, thinking, 
and emotional child. The emphasis here is in co~ 
trast to the emphasis on subject matter. 
In turn Murse111 states his . belief in this topic: 
••• one of the test questions to ask in judging 
any program of mus.ic. educat.ion .would be how much 
music is getting into the lives. and actions of the 
puplls . c.ons.idere.d as . so.c.ial .. be.1ngs., and. not merely 
how much .musi.c. is gett.ing into their heads or their 
nerv9us systems. 
~ her recent book, Sheehy emphas.izes the thought that the 
music progr@ in. the modern . school is so planned that each child l 
may find at lea.st. one mus.ical experience or §Ctivity in which 
he may participate . and enjoy. The teacher is concerned much 
more in the building of attitudes toward music than in the 
building of skills .in music.2 
Kwalwas.s.er states .that teachers of music . should afford the 
child as rich and. as varied an experience in music as possible. 
"To .limit the child 1 s reaction t .o . a .single type of response, n 
he cont!nues, "limits th.e chi.ld1 s pleasure in music. nJ 
Another music . educator, . Pitts., 4 advocates: 
• .;~ ~ ! 
Since the potentialities of each child should 
- ~ be . developed, the musie.al activities. should be 
sufficiently broad . 1n . scope for every child to find 
some type of musi.c .in . which he may participate with 
lMursell. Educat1on .for Musical Growth,~· cit., p. 153. 
2Emma Dickson Sheehy. There' s . Music in Children. New Yorlc 
1 
"Henry Holt and Company, 1946. p. 98. 
JKwalwasser, .212• ill·, p. 158. 
4Lilla Belle. Pitts. The Musi-c Curriculum in a Changing 
World. New York: Silver, Burdett and Company, 1944. p. 126. 
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profit and pleasure. In other words, a rich in-
dividualized experience for all children is the 
great and all-inclusive objective. 
The traditional program in music was concerned largely with 
the development of reading skills. Today, the music curriculum 
offers a wide range of musical activities. A well-rounded pro-
gram of music in the elementary school should include singing, 
1rhythmic, listening, playing, and creative activities.l 
Mursell reminds us. that through these five avenues of 
1 approach the challenge . to music education can be met. He feels 
that these are the .five ways of experiencing music, of coming 
into living contact with it, of finding out what it is, and of 
making it one's friend . both now and for life. 2 
Describing musical growth in relation to the five areas of 
musical experience, .. FlaggJ makes the following analogy: 
A child's musical . growth can be likened to that 
of a tree. The roots of this musical growth are the 
twin biological inher.itanc.e of, first, resJ2onsive-
~ made possible. by our nervous receptivity and 
motor output, second, our exJ2ressiveness through our 
communicat.ion . and movement. 
The child's growth branches through the five-
fold program of activities; singing, the basic, uni-
versal mode of musical expressi.on; . listening; rhyth-
.!!!!Q J2Q.9.y movement; playing instruments; . and creative 
1outline of a Program of Music Education. Music Education 
Source Book. Chicago: Music Educators National Conference, 
1951. p. 225. 
2James L. Mursell. "The Challenge to Music Education." 
Music Educators Journal, Music Educators National Conference 
36: 2G-22; April~~~Y 1950. 
I 
I iS 
r-
JMarion Flagg. "The Elementary School Principal and His 
Music Program. n Music 1n the ElgmentSfy School. Music Educa-
t_ors National Conference ___ : 1'2il ; . l-9 . • - -- - - _ ...:1=..- --'-= 
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Activities. These branche.s fUrther come to leafage, 
flowering and fruitage through the personal and so-
cial meanings which the music expresses to the child, 
the many interrelations that eliminate the artificial 
boundaries , Gf traditional subject matter. 
In regard to music experience areas, Pittsl holds to this 
point of view: 
To learn is to grow in both action and thought, 
and children need not one but many approaches to 
musical learning. In the general music program, . 
each gateway to mus.ieal experience is opened with 
the intention of helping every individual child to 
feel at home with music. 
Myers2 elaborates on th1s. point: 
~n the New School children become aware of 
mus1c, experiment with it, and get acquainted with 
it through a variety of experiences. The relation-
ship between the two - children and music - is 
fostered by those who be.lieve that children should 
be aware of the number of ways in which music can 
add. to thei.r enjoyment of life. 
Each of these five types of musical contact is a perfectly 
natural mode , of human activity, and it should be treated as 
such. These act.i vi ties ar.e n<:>t s.elf-contained. They overlap 
and merge into one another endlessly. 
Mursell3 s.tates the following example: 
.· • • .Listening, for instance, should include far 
more than the 'sit-still' listen1ng involved in the 
convent1.onal appreciation lesson. Patters of crea-
. tive movement, impulses to . sing, impulses to play, 
lLilla Belle Pitts. "The General Music Program in the_ Ele-
mentary School." Music in the Elementarx School. _Music Educa-
tors National Conference . : 5~8; 1951. 
2Myers, .2:Q• ill•, P· 8. 
3Mursell. "The Challenge to Music Education," .21!·• ill·, 
ip. 2D-22. 
---='f'-= 
I 
can and . should arise out of listening. The creation 
of music, too, ean energize song, and arise out of 
listening. 
The one point always to have in mind, always to 
drive for, is friendship with the art of music. The 
five types of activity are simply five often-merging 
avenues which carry human beings to this goal. 
Active participation in vital sequential experiences based 
on child 1nterest.s., increasing 1n scope and eomplexi ty, is 
necessary for organized mastery. Murse111 presents a definite 
class.ificatian. of periods .in music education from the Kinder-
garten through Grade XII in which these sequential experiences 
are. emphasized. The general outline of periods and activities 
for Kindergarten through Grade VI follows: 
lJS. 
I. · Basic Orientation (Kindergarten - Grade III) 
A. Much rote singing. 
B. Experience in making musi.c with simple in-
struments. 
c. Directed listening in school and encourage-
ment of listening ou~ of school. 
D. Creat.ive activities. 
E. Development of "ear training" - specific 
aural. awarenes.s . and d1S'crJ.minat1on •. 
F. Rhythmic awareness. 
G. Capacity to use the singing voice with co~ 
fidence and pleasure. 
lMursell • . Musie .in the American Schools.~·£!!., p. 132-
- t= 
II. Emergence of Technical Controls and Insights 
(Grades IV - VI) 
• 
A. Explicit attention to problems of the score. 
B. Control of the voice more specific and con-
sc.ious, with better command and increased 
awareness .of pitch and tone quality. 
C. Introduction of pre~orchestral and orches-
tral instruments. 
D. Creative activities more specific • 
E. Listening for general enjoyment and for 
response in terms of mood. 
Schroederl is ... in agreement with Mursell as to the periods 
of development. She expresses it: 
Pre-school through third grade may be approached 
as a basic orientation to music. The .main objective 
at this . stage is to build up musical contacts, back-
grounds, and reactions. _ ••• The children should begin 
to suppleme.nt vocal performance with simple rhythm 
instruments. The playing of rhythm instruments can 
be a helpful aid in attent.ive listening and rhythmic 
responses, and should encourage c.reati.ve activities 
in this dir.e ction. 
•• .The period from grades four through six may 
emphasize .the .development of technical insights and 
controls, but .these are always taught in a musical 
context, and as nece.ssit.ies. for expression with a 
background of cont.inuous musical growth. Care must 
be exercised to be sure pupils are not overloaded 
with too much detail in. s.core problems, and that the 
details .are always . prese.nte.d in immedi.ate settings 
or applications. 
lJanice Satterthwaite Schroeder. "Child Growth and Devel-
opment Through Music. n Musi.c Educators Journal, Music. Educa-
tors. National Conference ,36: . 2Q-2l; . February-March 1950. 
Singipg 
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In order to bring this musical development through singing , 
to every child, there must . be a variety of singing experiences I 
for each person's enrichment. The activities for both the 
period of basic orientation and emergence of technical controls 
and insights have been .. li.sted as follows: 
(1) Song repertoire of musically interesting worth-
while material.s .that (a) sui.t .s the _child's age 
and experience; (b) presents gradual sequence 
from simple short songs to those more difficult 
melodically and rhythmically; (c) integrates 
with school and home experiences; (d) is cumu-
lative and will function in the experience of 
living. 
(2) Diagnosis and cure by individual attention of 
c~ld.ren who present vocal problems. 
{J) Music reading readiness. program that meets the 
needs of varying .groups and bridges the rote-
note process successfully. 
· { 4) Introduction of the score as means to the end 
of a continuing and expanding song repertoire 
that will make a .nation of musical literates. 
(5) Acquaintance with great composers and artists 
through the music sung. 
{6) Participation in special choir or glee club by 
selected students.1 
That singing should be a large and important part of music 
educat1.on throughout the elementary school seems to be rather 
generally conside.red. It is an activity from_ which children 
lHazel Nohavec Morgan, edi.tor. . Music Education Source 
Book. Musi.c. Educators .National Conference, 19.51. p. 4. 
~-== 
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derive great enjoyment and benefit. Pittsl holds to this point 
of view when she reminds us: 
Probably the most important motive for singing 
in the case of any group is the experience of making 
musical beauty with the voice. Every child has an 
innate desire for self-expression and singing fuz-
nishes all of the activities in. which he can express 
easily the stirrings of this inward nature. 
Singing for every child is considered important in music 
education, provided it satisfi.es his desire for sel:f-expression 
and gives legitimate outlet to the emotions. According to 
Bowen:2 
Song is the thingt First, last, and all the 
t~me, there should be songs, and then more songs. 
The slriging of many beautiful songs will interest 
. the child, not only because it gives him an outlet 
for a superabundance of energy and enthusiasm, but 
because it provides a vehicle for the expression 
of his emotional and spiritual feelings. Beautiful 
singing should be an outgrowth of experiences in 
rote work, syllabl.e reading and .wo.rd reading. 
Skills and tools should be employed and designed 
only as a means to an end. 
Another music educator, Myers ,3 mak.es a similar comment on 
singing by reminding us: 
Singing offers an excellent. means of sel:f-
expression, for giving emotional releas.e, for 
identifying one• s s.elf with people, places, things, 
and . ideas •.. ••• Singing is the most important phase 
of music in the elementary school, not only because 
it is so personal, but because a wide musical ex-
perience can be gained through it. 
lPi.tts, . The Music Curriculum in a Changing World, .QJ2• ill·, 
p. 39. 
2George Oscar . Bowen. "Songs and Choral Music." 
Supervisors National Conference, Twenty-Second Year, 
cat.ors National Conference, 1929. p. 321-322. 
3Myers, .QR• . .£il., p. 29. 
Music 
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In a recent magazine article Pitts1 writes: 
The role of singing 1n general music deserves 
special consideration for, in the nature of things, 
singing and songs are central in an organized pro-
gram of general music in .the elementary school. 
Wherever a child is, his voice is there too, and 
wherever there is music the spirit of song is, in 
some degree, present. Song - melody - is both in-
timately personal and intensely social, coming as 
it does from the heart and speaking to the heart 
in a language which requires no translation. 
From the Curriculum Guide for Primary Grade Teachers of 
Massachuset.ts we. read: 
The joyful experience of correct use of the 
voic.e 1n the class, group, or 1nd1 vidual singing 
of beautiful songs is one of the most satisfying 
mediums of self-expression. The building of a 
repertory of short, interesting, and musically 
significant songs appropriate to the expanding 
powers of the child may promote growth and devel-
opment in pleasure, skills, and understand1ng.2 
Love of singing is of first importance 1n building a music 
program. Mursell3 emphasizes this. principle when he says, "The 
child must sing because he loves to sing, or not at all." 
If given a fair chance during childhood, practically every 1 
child becomes a singing child. This point is elaborated upon 
in the following suggestion: 
Start early in the lower grades to encourage 
good vocal habits on the part of the child, to 
strengthen his ability to read new material, and 
to increase his appreciation of music. Never for-
.\ 
I 
I 
I 
I 
lPitts, "The General Music Program in the Elementary School: 
.212· ~- J p. 7. 
2rrhe Massachusetts Department of Education, ..212• cit., p. 2. ,I 
3James L. Mursell. Psy;cholop;y of Music. New York: w. w. 1 
Norton and Company, 1937. p. 286. 
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get that the child's greatest singing knowledge is 
obtained through singing itself, and that the pro-
gress i~ one of ear training and not voice training. 
Let children sing the song they like, and they will 
have more cenfidence. 1n your choice later. Allow 
the children to sing today and they will ask to sing 
tomorrow.l 
Anderson and Pilibos1an2 hold to this point of view when 
remind, us: 
Singing is the piece de resistance of a well-
rounded music program. ·when children are happy it 
is very natural for them to sing. Music is a means 
of communication that is very close to the exper-
iences and intere.sts of children. Music and children 
go hand in hand. 
j Children learn to sing by singing. It is the responsi-
lbility of all teachers, not first and second grade teachers 
Ialone, to plan musical. experiences .andact1v1ties that will 
1 enable all. children . to use the.ir God-given instrument, their 
voice. 
I 
I 
Many children are not able .to sing on the pitch of a given I 
II 
song and may be called uncertain singers. If they are neglected I 
they will continue to be uncertain singers, but w1 th skill, I 
1
1 care, and patienc.e . on. the part of the . te.acher, these same chil- I 
\dren will learn to sing .well and enjoy. singing with the group. I 
Only in active participation does a child .develop real permanent ! 
2Catherine B. Anderson . and . . Rose. Pilibosian. "Suggested 
!\Music .Activities . for Grades One an.d Two.." Unpublished Service 
_jr aper, Boston University Schoo,l of .Education, . l951.. p. 13. 
Ernst1 points out that from twenty-five to fifty per eent 
\j tion. 
Murse112 
I 
I 
adds . to .this point . of view , by stating: 
With these children .who have not learned to 
listen consciously, . the most successful re.sults can 
be accomplished by ind1vidua~help which should 
occupy at. least .. a third . of every lesson period in 
the first grade. 
In planning a . reading program with any heterogeneous 
grouping of children, the teacher must give considerable time 
Ito the ,_ individual children and form r .eading groups according to 
!the varying abilities of the group. Likewise, . 1n planning a 
!music program, individual differences in. singing abilities may 
be expect.ed. Grant3 feels strongly: 
De~ective singers not only can .be .cured of their 
. difficulty, they must . be cured, and . cured. early in 
li:f'e - otherwise it .!!!!! ~ -~ . late • . ••• Nearly 
every normal child who has . this difficulty can be cured 
1 .· lKa.I-1 -D~ Ernst. "What Should Be Expected from . the Class-
troom Teacher?" Music in .the ElemenjfarY School, .. Musi.e E.ducators 
Nation~ Conf.erene.e., 1951 • . p. 26. 
2Mursell, Pysc.hology: of' Music, .Q.B• cit .• , p. 287. 
3Parks Grant.. Mus .. ic fo.r Elementary Teachers •... New York: 
!Appleton-Century-Crofts, Inc., 1951. p. 104. L 
Dossett2 made . an analysis of twenty-four outstanding curri- ~ 1 
culum guides to children's music education and found in her 1 
I· 
ll study that three means were suggested by the guides for develop- I 
ling a readiness to music reading. They are (1) song experience, I 
\ ( 2) rhy'l;hmic experience, and ( 3) playing an. instrument. I 
lMursell, . Psychology .of Music, ~· ill·, p. 287. 
I 
2Mildred J. Dossett. . "An Analysis of Twenty-Four Out- 11 
standing Curric.ulum Guid.e.s to Childr.en1 s Musi.c . Education." I 
Unpublished. Mast .. er' s Thesis, . George Peabody College for Teachers,;
1 \Nashville, Tennessee, 1946. p. 29. =l 
I 
In the early elementary or basic orientation period, the 
l foundation for the mastery. of the score is lai.d as an .outgrowth 
I 
' of a rich and varied program. . Early school experiences 1n 
,I 
II singing, creating, r .ecord1ng, and playing music or melody in-
1 struments are co.ns1dered. desirable 1n order . to develop 1n the 
child's mind a number .of expanding ideas which come as an un-
l 
2Myers, 2E• ~., p. 149. 
====================================~====== 
II 
' matically upon recognition." She goes on to state: 
Music reading readiness .is characterized by: 
(1) skill in singing; . (Z} an acquaintance with a 
wide range of songs that has come through actually 
singing them; . (3) ability to read and understand 
words, which results from .extensive experience and 
maturation; .. (4} feeling for note values gained 
through bodily expression .of the.se values; ( 5) com-
mand of the medium or device to be used .in har-
ness.ing . the intangib~e .. quality of' tone; ( 6) famil-
iarity with the printed page of music1· and (7) a felt need for learning to read music. 
Accor<I+ng to Mursell2 read.ines.s depends on chronological 
' age, general musica~ experience, specific musical experience, 
I 
I· and 
I' I 
I 
I 
I 
I 
I 
soc.ial ~ urgency .•.. He . als.o points out: 
••• readiness .does not . manifest it.self in any 
unmistakable, .. easily reeogni.zab~e, objective 
fashion. I .t shows up as a . combination of' interest 
and of ability to mak.e . good progress when the 
specific learning is begun. 
!t will be well to quote anothe.r source at. this time. con-
j1 cerning ·reading readiness: 
t .As . music reading skill is .an outgrowth of the total elq)erience .in music, physical-aural.-visual, 
j,.t . can be a satisfying and enjoyable activity as a 
component part . of the total elementary .program. 
Childre.n .. at. the kinde.rgarten~primary level should 
be surrounded . by many si.tuat.io.ns . in. which .there is 
6pl'ortunity to develop {a} the singing voice, 
{b) rhythmic b.odily. movement., (c) creative expres-
sion, (d) a desire to listen to music, .. C.el good 
listening habits, . (f) a concept of the movement and 
duration of notes by observing the musical .. notation 
of' songs learned by rote, (g) an eagernes.s . to ex-
llbid., p. 156-1.57. 
I 
I 
,, 
II 
I 
I 
l 
2Mursell, Music in .American School.s, .. ~· .!l!J;.., p. 244-247. 1j 
I, 
II 
II 
periment with percussion and simple melGo_y instru-
ments, and (h) a general. musical vocabulary.! 
to the early musical _experiences of' little chil-I ~ In regard I . . . 2 
j, dren, Mursell reels these experiences: 
I 
i 
I 
I 
I 
I· 
••• should always turn upon the poetic intima-
tion and values of' music. They should be exper-
iences of conveying emotional intimation and mean-
ings in the music that is sung, or played, o~ com-
posed, of responding to the emotional intimations 
and meanings of music that is heard. 
In another enlightening book, . Mursell.3 . emphasizes the f'act 
I
I that a very great many of' our . most refractory .and disc.ouraging 
, teaching problems, . in music . .. and elsewhere, are simply due to 
I 
presenting technical _learnings too soon. "Earlier years should 
I 
I be dev.oted to. broad, general., non-technical. .experiences and 
1
1
activit1es," he .advises, "which build _up effective backgrounds." 
I Leavitt . and Freeman4 advocate: I 
'I I 
I 
I~ 
II 
li 
I 
I 
I 
· Attitudes . of children toward .music are usually 
. formed .in their earlie .. r years. If an ef'fort is made 
to cultivatethe interests of' pupils in the primary 
grades, there is every reason __ to expect that. the 
attitudes will b.e finer, the enjoyment greater, and 
the participation more ex.tended as the years advance. 
It is essential that. every experience . in music should 
be one of satisf'acti.on .and pleasure. The at.titude 
which any . individual has .. towar.d .mus1.c .. .. and . the asso-
ciations he. has .. wi th .it are more significant and 
poss.ess . more value than .highly developed skill and 
profound knowledge. 
lMusi.c Educ.atio.n Source Book, .9.B• ..s.ll·, p. 6-7. 
2Mursell, Education f'or Musical Growth., _sm. cit., p. 74 • 
.3Mursell, Music. in .. Aiilerican .Schoo.l .s ., . .2J2 • . ill·, p. 64. 
4Helen s. Leav.itt arid . Warren .. S. Freeman • . . Recordings f'or 
I the ElementarY School.. New . York: . Oliver .Duvall, . Inc., 1949. 
1
1 
lp. 1.3. 
By enlarging the number of opportunities for self-expres-
1: sion and group activitie.s in music we are preparing the soil 
II 
1
1 from which springs the beginnings of a many-s.ide_d .cultural 
I backgroun~ 1n mus.ic. "A rich .. mus.ical_ enviro.nment," .advocates 
l: Perham, l "is an . inex.trJ.cable factor . of learnJ.ng in music. • 
J
1 
With the musical" background developed during the orienta-
li t ion period, more pointed and. specJ.fio consideration may be 
1
! give~ to the el.ement.s o:f musi.cal s.t .ructure, their represent a-
ll tion in the score, and the technical problems .involved. 
Ill M~sic reading or mastery of the musical score seems to be 
li considered .the. most appro.priate term to use in connection with 
!, learning the. scale . and s.taff. Mursell2 states: 
Mastery of the score has an . esse.ntial place in 
elementary mus.ic . educat.ion. The . score .is both a 
musical. tool. and. an. agency through .whichmusical 
mindedness and specifically the graap . of phrase, 
tonality, and _ rhythm may early be clenche_d and par-
~ioularized. 
I. Continuing .the emphasi.s of the importance .. af the score, 
jl 
1
, Mursell.3 fee.ls strongly: 
The proper approach .for growth in power to use 
the musical sco.re is .not by note pointing, memori-
zing rules for finding 'do', drilling . on note sym-
bols. and the rest of the familiar procedure. of a 
technical approach. The .. score . is a . symbolic repre-
sentation o.f the tonal. pattern. The problem of 
D~t:~.ste.ring .. it .is to .. connect. what. we see with what 
we hear. or image • . To be able to do this well is 
1----=--lperham, . .212• cJt., p. 6o. 
It 2Mursell and . Glenn, .op •. ~., p. 227, 
11 .3Mursell, Human. Values .. in Music . Education, o.p • . -ill·, 
I' p. 117-118. 
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a genuine and important musical ability. • •• Anyone 
who has really learned to use the score should be 
able to find more pleasure in music and to express 
himself musically with greater creative freedom and 
emotional zest bec.ause of this power. 
II 
However, on the other hand, MUr.selll points out that read-
ll ing at best is one of the secondary tool skills of . the musician. II 
I I "It is a means, not an end; instrumental rather than ultimate; 
1 secondary rather than primary," he believes. He reiterates 
I 
this principle by stating: 
To be able to read the musical . notation has 1n 
itself not one whit more significance than to be 
able to read any other cipher or arbitrary symbolism. 
Only insofar as it makes possible more effective 
musical .interests and more significant musical acti-
vities does it ha.ve any place whatsoever in our 
scheme. I 
Some children will become proficient 1n reading 
l1 ability should be developed as. rapidly as possible. 
and this I 
Others will l1 
,, I l! gain only a ~ager use of music notation, and the joy of singing 
1 should not be sacr1ficed becaus.e o.f limited technical develoP-
,ment. 
Important points of emphasis for teachers at the inter-
! mediate level or the level for emergence of technic.al controls 
' and insights along with the teaching of note reading have. been 
I stressed • . They are: (a) establishment of good attitudes, 
II ( b) use of children'.s .interests. in selecting reading as well as 
j, rote material, (c) understanding of levels of abil1ty, (d) need 
libid., p. 271-322. 
1 for making all music reading purposefu1. 1 
I Summarizing the important factors in the area of singing, 
I 
1 it can be justly stated that the singing program in the ele-
11 
r mentary school must be integrated with .the entire school pro-
i; gram. It should help the child to develop a love for singing 
by learning to sing songs appropriate to his age, interests, 
I 
1 and experiences; learning to sing tunes, to match tones and 
blend hi~ voice with others in a group, to listen with well-
'I 
" 
I 
\ 
il 
I 
I 
II 
II 
I directed attention to hi.s own . voice. and. the voices of o.thers in I 
· the perfo~mance of a group and to learn the .. fundamentals of 
note reading. Singing .is an. approach to understanding music, 
1 and the technical skill. of notation is a tool. to open larger 
! and richer . av.enue.s of mus.ical expression. 
I 
I 
I 
I 
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Listening to music is the most characteristic medium of 
11 appreciation. So much is this t .he case that many people think 
I of appreciation as exactly. the same thing as lis_tening. This 
:, 
:l is a . very great mistake. . What we actually do is to use pro-
jects in listening as means to develop the understanding love 
of music. 1 
Defining listening, .we may say it is 11 ••• an aural awareness 
, of the beauty and meanings of music" .2 In turn, appreciation 
,, 
may be defined as "sensitivity of the emotional and aesthetic 
appeal of music".3 Marsell and Glenn4 suggest that "apprecia-
' .tion is the whole set of influe.nces in musical education which 
lead to an increased and more intelligent love of music". 
Listening, as well as appreciation, is a basic need in all 
' musical experiences • . Act.ive listening, day by day, in a 
variety of experiences develops perception of mood, melody, 
1 pulse, rhytlup,harmony, form, . and. tone color. Musicianship is 
11 
developed by . intelligent listening to vocal and instrumental 
I' music in the school, in the . church, in the home by directed 
I, 5 program, at concerts, an.d .in theatres. 
lMursell and Glenn, .212. cit. , p. 114. 
I 
Zrhe Massachusetts Department of Education, ]&g. eit. 
I 
II-
3Loc. ill· 
I 
I 4Mursell and Glenn, ~· ill·, 54. I p. 
5The Massachusetts Department of Education, 12£. cit. 
!\ 
I 
Murse111 feels that a developmental program of music edu-
cation should be saturated with listening. He continues to 
., state: 
II 
'I 
I 
Any restrict.ion, deliberate or accidental, upon 
the range of listening experiences in a program of 
music education ean only be considered baneful, nar-
rowing, and antagoni.stic to musical . growth.... Lis-
tening to music should stimulate the desire to per-
form, should suggest choices of music to be performed, 
and should help to establish standards o~ discrimina-
tion in judging one's performance; and it should be 
pointed up to fulfill these purposes • 
••• To listen to such music, to listen to many 
ways and in many circumstances, to think. about it, 
to discus.s .. it, to carry it in one's heart and one• s 
:I 
head is a developmental influence of the highest 
potency:.... Here is something indispensable in any 
program of music edu.cation devoted to the promotion 
of musical growth. I 
In order to bring this musical development through listen-
' ing to every chil.d, there must be a variety of listening ex-
perienees for enrichment.. . The activities fo.r both the periods 
of basic orientation and emergence of technical controls and 
insights follow: 
I 283. 
(1) 
(2) 
(J) 
Listening to songs .to learn words and melody. 
Listening to instrumental music in o.rder to 
experience rhythmic expression. 
Listening to "live" or recorded music for 
(a) the joy it affords{ {b) acquaintance with 
musical. litera.ture; ( CJ development of dis-
crimination and critical judgment; (d) under-
standing of the form of music; (J} unders.tand-
ing of great musicalpersonalities of present 
and .past. 
1Murse11, Education for Mustcal . Growth, QB• ~., p. 282-
II 
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II 
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Speaking about listening in regard to the period of basic 
orientation to music, Schroeder! believes: 
The importance of listening as a .basic exper-
ience in the music program for the child cannot be 
overemphasized. It should not be a hit-and-miss 
affair, but always planned to give the children 
rich, varied, and appealing performances which may 
influence their interests and selections for years 
to come. The focus should be on the content and 
meaning of the music, not on analytical detail. 
ii 
In turn, Schroeder2 expresses her feeling about listentng 
during the period of the emergence of technical controls and 
insights: "The child continues to listen to music for general 1\ 
enjoyment and mood, but now may direct his listening to some of I 
the constituent parts of the musical pattern as well." 
"We should consider listening as an important agency for 
general mus leaL motivation, n Murse~lJ advocates. One of the 
best ways to getting people to want to study music is to give 
1 them plenty of chance to hear it under the right conditions. 
The place of music appreciation as a motivating factor in 
music education has been very ably expressed by Mursell and 
Glenn:4 
(1) Our whole account of learning as a creative 
rather than a mechanical process indicates 
that appreciation is the heart of music edu-
cation. 
lschroeder, 1.2.£. ~ • 
2Loc. cit. 
3Mursell, Music 1n American Schools, ..QJ2• ill.· , p. 151. 
4Mursell and Glenn, .QE• cit., p. 54. 
I' 
I 
(2) The enjoyment of music depends upon certain 
definite psychological processes. Thus, appre-
ciation means the stimulation of these processes. 
(3) The mental processes on which appreciation de-
pends must be stimulated and capitalized by 
means of musical projects, along the lines of 
listening, performing, and creating. 
(4) While it is of course both necessary and valu-
able to have carefully organized sequency of 
material for listening projects, yet we should 
not think of ~preciation as a confined course 
or lesson and exclude . everything else. 
(5) The skill of hearing and rhythmic grasp and the 
appreciation of the musical score, must be 
taught with appreciation as a motive and a goal. 
Murselll ably adds to his previous observation when he 
; suggests: 
'I II 
II 
'I 
II 
II 
I 
I 
l 
I 
I 
I 
I 
'I 
Appreciation must .be integrated with all the 
rest of the work in music. It sometimes happens 
that the setting up of certain kinds of appreciation 
courses and the rigid apportionment of time for 
appreciation lessons threatens good correl.ation •••• 
If we think . of musical development as arising out 
I 
II I 
of musical projects within .the fields of listening, 
performing, and creating, appreciation tends to dis-
appear .as a definite educat.ional unit, and to merge 
with all the rest of the work. This is what we 
want. Appreciation always .means .much more than 
listening, and .reciprocally,_ work .in appreciation 
should transfuse and .irrigate all musieal .projeets 
in performance .and. creation. 
jl 
I 
I 
I 
li 
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Educators agree that the ultimate aim of all music . teaching 1 
I 
11 
I is muslc appreciatio.n and that . every lesson should be a lesson 
1 
in appreciat.ion. The magnitude of the import of the listening 
'I 
!I and appreciation area is . stated succinctly by Myers.2 
!I 
lMursell, Psychology . of . Music, QE• £!t., p. 89-90. 
2Myers, op. cit., p. 25-26. 
.:- · 
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Today it is realized that "teaching ~ appre-
ciation" is a more accurate description of proce-
dure and hoped- for . results. than . is "teaching appre-
ciation".... It is impossible to teach appreciation 
but it is possible to teach~ appreciation. 
Responding rhythmically 
I 
Almost as important as training the child's voice is 
training him to respond gracefully and appropriately to musical 
! 
1 
rhythm. 
Rhythms are fundamental in all the activities jl 
of life. The child lives 1n a continuous experience I 
of rhythmic expression. He feels rhythm all about 
1 him, in color, 1n form, in . sound, and in movement. 
Because rhythm is so essentially a part of his very li 
existence, it becomes the most satisfying way Qf 
::p:::8:::r::~::r:::::1;::1Pr1mary and Intermediate Grade [i 
1
1 
Teachers o-r Massachus.etts it states: I 
I 
II 
Pleasure is derived .from synchronization of 
rhythm and bodily movement. Muscular response to 
fundamental movement.s ., to note .and rest values, to 
accent, meas.ure, rhythmic patt.erns, phrases, . and 
mood, develops . rhythmic grasp and contributes to 
mental and musical growth in all areas. Rhythm is 
a motor experience. Rhythm band activ.i ty gives 
pleasure, and .it leads to more advanced activities.2 j 
Gerhkens3 states that "the word rhythm means ' .flow' and I 
I 
II flow implies . movement. Rhythm in music , therefore , 
il movement .• " Myers4 says "Rhythms are those physical 
II 
I' 
always .means I 
motions 
----=----
' lr.ong Beach Department of Curriculum and Child Welfare. .
1 Guide . to Music Learnings in the Elementary Schools. Long Beach, , 
!California: Department of Curriculum and Child Welfare, 1943. 
p. 93. II 
I 2The Massachusetts Department of Education, 12£. ill• '!\ 
II 3Karl W. Berhkens. Music in the Grade Schools. Boston: 
c. C. Birchard and Company, i9J4. p. 212. \1 
~My=.er_£ _c~ ~-~=~ _,~~====================== 
1 that are motivated, controlled, or directed by music." In 
turn, Murse111 offers: 
! 
Rhythm is a pattern of stress, release, direc-
tion, and pause organized for an expressive purpose. 
· •• ~Responsiveness to rhythm, then, is responsiveness 
to an expressive .pattern of stress, release, dura-
tion, and pause. This must determine our whole edu-
cational approach to and treatment of it. 
It will .be well to quote Mursell2 at this point as he pre-
sents the great and valid argument for introducing rhythmics 
into the program of school music. 
5.3· 
Rhythm, in all its complexity, depends absolute-
ly upon the motor consciousness, - the feeling of the 
play of our musculature. So the psychologically 
correct approach to music is by way of free and full 
bodily response. We do not understand and enter in-
to music simply by hearing it with our ears. We do 
not understand and enter into it as we should until 
our whole bodies are attuned to it and responsive 
to it • 
• • • To arouse the movement cons.ciousness in con-
nection with musi.c is one of the great tasks of a 
system of music education founded on correct psycho-
logical principles. 
Flagg.3 writes: 
Since rhythm is first and last a PhYsical ex-
perience, continuous rhythm must be felt where 
nothing can break it, in the body. as a matter of 
fact, we have traditionally approached rhythm from 
the other end, giving it consideration after tonal 
details are recognized and articulating muscles have 
decided how to act. This is the basic cause of so 
much unrhythmical .performance. 
lMursell, Education for Musical Growth, ..QE• cit. , p. 44. 
2Mursell, Human Va1ues in Music Education, .QJ2• ill·, p. 52-
lo 
I 
A reiteration of the correct approach to the presentation 
of rhythm is emphasized by Murse111 when he states: 
Training tn rhythm is not best or most funda-
mentally carried .on by means of drill 1n time 
values, counting or beating time, or studying the 
meaning of time signatures, etc. Rhythmic training 
demands first and foundationally large, free, and 
untrammeled bodUy response to musi.c. . This in it-
self is an extraordinary liberation and intensifi-
cation of musical pleasure. So by proper rhythmic 
training, our love for music becomes quite definite-
ly increased. 
One remarkable fallacy about this type of rhythmic work is 
seen in the occasional comment that it belongs rather to physi-
cal education than to musical education. This .is entirely in-
• correct, according to Mlirse112 who elaborates on this point: 
The explicit aim is not to build up physical 
health and strength, or to promote grace of action. 
We base ourselves on the admitted fact that rhythm 
is a motor experience. Once this is allowed, it is 
hard to deny that the best way to sense and feel 
rhythm is to set up large motor responses. To be 
sure, there is a correlation here between physical 
education and musical .education, just as music edu-
cation makes contact.s with all sorts of subjects in 
the school curriculum. The distinction should al-
ways be drawn in terms of aim and purpose. When we 
employ large physical movement to build grace and 
skill of body, we are in one field. When we employ 
large physical movement to help the pupil, we are 
in another • 
. It is agreed that the way to develop a child rhythmically 
' is to arrange progressively a variety of rhythmic experiences 
which bring about his musical growth in this . area. The activi-
ties for both the periods of basic .. orientat.ion and emergence of 
lMursell, Psyc.hology of Mus.ic, .2l2· cit., p. 132. 
2Ib1d., p. 190-191~ 
'I 
I 
·.a: O 
technical controls and insights follow: 
(1) Bodily responses to music of simple rhythms 
such as walking, running, skipping, jumping, 
etc. 
(2) Imitative response, creating rhythms and drama-
tizations in responseto music of varying .moods. 
(.3) Directed rhythmic responses in singing games 
and folk dances. 
(4) Simple patterns in rhythmic responses into note 
and rest values in musical notation.l 
Experiences with rhythm are basic to a balanced program. 
Rhythmic activities which feature large and free bodily move-
ment are effective in giving children an emotional feeling for 
music. Such activities also help those children who do. not 
sing easily to feel more secure, and in many cases their suc-
cessful participatio.n in rhythmic activities has proved a means 
of helping them .. learn to carry a tune. 
The rhythmic problems of printed notation are 
easily solved when children have had many exper-
iences in feeling rhythm through bodily activities. 
For intermediate grade children rhythmic expression 
will probably .take the form of ,folk dancing, al-
though even in these grades there should be some 
attention .to free . and .interpretive rhythmic expres-
sion.2 
A specific device for primarily strengthening children's , 
rhythmic sense in the rhythm band. This name has been given to I 
a group of children playing on various types of percussion 
1Mus1c Education Source Book, ~. ~. 
2 Ernst,~· £l1., p. 27. 
instruments while the accompaniment is played on a piano or 
phonograph. 
The purposes of the rhythm band has been stated as follows: 
(1) to arouse interest in music - a child 
responds naturally to rhythm. 
(2) to develop the fundamental rhythmic skills 
and as .. a means of teaching music.al form, 
dynamics, _etc. 
(J) to provide an opportunity for the class as 
a whole to part1e1pate.l 
The use of rhythm instruments can be very helpful in the 
I musical growth of the child, of considered as an educational 
tool and not as a means of developing a spectacular performing 
group. Myers2 feels: 
Growth~ musical taste and judgme~t, resulting 
from planning the scores of compositions and the eo~ 
eentrated listening justifies a rhythm band. Further 
justification is possible when it can be shown that 
participation 1n the rhythm band leads directly to 
participation in elementary school bands or orches-
tras. 
Rhythm band activities may begin as early as the pre- 1 
school and continue through the elementary school. It is usual I 
to think of the rhythm band. as a part of the primary music pro- I 
gram, but older children oft.en maintain their interests 1n it 
if the material used is sufficiently difficult to .meet their 
lv1rg1nia State Board of Education • . Tentative Course of 
Study for Elementary and High Schools, Richmond, Virginia, 
1939· p. 19. 
2Myers, .212• ill·, p. 96. 
I 
I 
I 
growing skills in reading.l 
A musical educat.ion should encourage the free development 
and progress of rhythm. Every increase 1n this faculty will 
provide new avenues of expression and contribute to the enrich- ' 
! 
ment of music as a .whOle. Myers2 writes: 
A program of rhythms in the elementary school, 
planned and guided as carefully as the arithmetic 
or singing program, can contribute to the physical, 
intellectual, social, and emotional growth of all 
elementary school children. 
Play;irl$ 
It -should be the right of every chil.d to explore the media I 
' 
of musical instruments. Children who have handled instruments, 1
1 
who have attempted. to play them, and those who have watched 
others as they performed on them are most likely to become the .I 
intelligent consumers of good music. 
In music, as in literature, there is a wealth of splendid 
material .which is the rightful heritage of children, to be 
understood and enjoyed by those .who begin the study of instru-
mental music in the early grades. The elementary school should 11 
provide abundant musical experience for children, but should not 11 
attempt specializat1on.3 . According to Keller:4 
, lNorth Carolina Department of Public Inst.ruction. Music 
in the Public Schools of North Carolina, Raleight, North Caro-
lina, 19~2. p. 19-20. 
I 
II ~I 2Myers, ..Ql2• ill·, p. 76. 
·I I 3Utah Department of Public Instruction. The Music Guide of ' 
iSalt Lake City, Salt Lake City, Utah, 1942. p. 62. I 
I 4Marjorie M. Keller. "Growth Through Music." Music . . in the Elementary School, Music Educators National. Conference, 1951. 
Instrumental music is one subject that has 
escaped the grade-level grouping. Taught with ·in-
sight into how children grow musically, instrumen-
tal music can be a real developmental program in 
which each child may grow along his own lines at 
his own rate. 
Classroom teachers are discovering in instrumental music -
with its capacity completely to engage a child mentally, physi-
cally, and emotionally- a force with which they may develop j 
I 
I boys and girls in .wholesome ways. Murse111 reminds us: 
Learning to play a musical instrument is essen-
tially a voyage of discovery in music. making •••• 
The essential thing in instrument work is to teach 
the child to make music through the instrument. We 
are teaching. music, not instruments •••• In instru-
mental music, as everywhere else 1n music education, 
appreciation must be both the motive and the goal. 
I 
\ 
I 
In the Curriculum Guide for Primary and Intermediat.e 
Teachers of Massachusetts it states: 
!I 
Grade I 
I 
Opportunity for self-expression by playing an 
instrument gives pleasure and satisfaction and con-
tributes to the development of sensitivity te beauty, 
of social and emotional .control, of metor skill, of 
music reading, of talent and of technique required 
in school orchestras and bands.2 
The use of simple instruments has been proved to serve 
several valuable purposes: 
(1) Satisfaction of achievement for the child - and 
particularly for the less musical child. Each 
of us needs to succeed at something. All chil-
dren cannot obtain maximum musical satisfaction 
from singing, but all. normal children can learn 
to play simple instruments. 
lMursell, Psychology of Music,~·~., p. 302-318. 
2The Massachusetts Department of Education, . .!Q.Q. cit. 
I 
I 
I 
I 
:I 
I 
I 
( 2) A bridge of the gap between Rhythm Band and 
Band and Orchestra classes. 
(J) 
{4) 
A pleasant and efficient means of learning music 
notation, meters, and rhythms ... (in !>reparation 
for sight-reading and part-singing). 
Stimulation of interest in playing an adult in-
strument later.l 
Likewise, . the purposes of regular instrumental music 
teaching in the elementary schools may be summarized: 
(1) To interest children in learning to play musi-
cal instruments. 
(2) To develop in each child a growing desire to 
excel. in his instrumental . work, so that he may 
participate in the music life of the school by 
playing in the orchestra, band, quartette, 
trio, or by solo playing. 
(J) To help children to acquire skill in playing 
instruments with which they may attain at 
least normal success. 
(4) To develop players for a variety of instruments, 
who will acquire a uniformity in instrumental 
technique. 
(5) To develop in the pupil, through participation, 
an appreciation for the technique and interpre-
tation of artists.2 
If the musical.needs of individual children are to be met, 1 
experiences must be provided in the instrumental field. 
The following playing experiences have been suggested for 
the musical development of the child for both the periods of 
lpexas State Department of Education. The Teaching of 
Music in Texas :Public Schools. Austin, Texas: Bulletin No. 
449 • P. ll9 • I 
2California State Department of Educat.ion. Mus.ic in the \ 
Elementary School, Sacramento, California, 1944. p. 117. 11 
basic orientation and emergence of technical controls and in-
sights: 
(1) 
(2) 
{3) 
(4) 
Opportunity for playing 1n the rhythm orchestra. 
Play toy flutes or other pre-orchestral instru-
ments. 
Pupils may take class piano or instrumental 
lessons. 
In upper elementary grades pupils begin to 
play in school orchestras.! 
Through all the ages, man has expressed himself with musi-
cal instruments. It is a fundamental need of all people. By 
fostering instrumental music in the schools, provision is made 
for an aesthetic experience essential for the emotional and 
spiritual development of our youth. 
Creatin,g 
The emphasis in modern education is upon what the child 
I 
il 
II 
does rather than upon what the teacher does. The creative 
approach to teaching fUrnishes the child with opportunities for I 
adventure, freedom for exploration, and originality of expres- I 
, sion; it brings the whole child into action; it encourages him 
1
to contribute from his own experience ideas in building a new 
situation.2 
lMusic Education Source Book, ..!2£. cit. 
2california State Department 0f Education,~· £i!., p. 89. 
I 
I. 
It will be well at this point to present suggestive de-
finitions of creative activity. The Creative Music Committee 
of the Music Education National Conference has stated that any 
music activity which promotes growth and development of the 
1nd1v1dual child, allows him to express himself, and provides 
him with experiences according to his individual musical 
capabilities can be a truly creative activity.1 
Perazzi2 offers her interpretation: 
A creative activity, then, is a means of en-
couraging thinking, and making it possible for 
children to find the answers to their problems, and 
a creative experience 1n music resolves itself into 
the promotion of individual and personal initiatives 
of _many kinds. 
"Creative music . activities," Myers3 reminds us, "are those I 
by which children themselves bring music into being. n Accord-
ing to Dykema and Cundi.ff, 4 "To create is to see, to imagine, 
in a new way, and to bring this vision into sufficient definite-
! 
ness of form that it can be identified concretely, as having 
unity and completeness." 
Summing up the connotation of creativity it may well be 
stated: 
lReport of the Creative Music Committee for the Music 
Education National Conference, Music Educat.i .on National Con-
ference, 1951. 
2Ma.del1ne F. Perazzi. "Investl.gation of the Present Con-
cepts of the Application of Creative Teaching to Music Educa-
tion and the Resulting Crea.ti ve Music Activites." Unpublished 
Master's Thesis, Boston University School of Edueat~on, 1951. 
p. 32. 
3Myers, .Ql2• ..Qll., p. 108. 
4Dykema and Cundiff, 0_12. cit., p. 38. 
il 
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Creative activity is the recombining of images 
and tonal ideas into forms that seem new for the 
child who makes them. All musical experiences may 
be creative, either in interpretive sense of through 
original expression. It is a means of self-realiza-
tion based on feeling. Experiences must be coupled 
with growing mastery of means and of material there-
by resulting in growth in educative value. A crea-
tive attitude can be developed. 
\I 
As it may be gathered from the previous statements, there 
has been a decided change of emphasis 1n the so-called creative 
approach to music education from the phase concerned only with 
the actual writing of music itself to the broader interpreta-
tion of the term as applied to all creative musical activity. 
"Certainly composition is one facet of the program," Perazzi2 
reminds us, "but we now realize that the music activities in-
ciuded ~der the. term 'creative' are many and of various types.• 
According to the Music Education Source Book: 
Any musical experience at any and all levels, 
whether it be (a) sensitive and responsive listening 
to music (b) active bodily response to rhythm and 
mood, (ci creative interpretation of music performed, 
(d) creative planning and. development of assembly 
programs, pageants, and aperettas as an outgrowth of 
correlated activities, or (e) the creating of origi-
nal music, is considered a creative activity inas-
.uch as it provides a new and inspiring experience 
which results in musical growth and personality de-
velopment of the child.3 
Schroeder4 offers the creative activitles appropriate to 
the period of basic orientation to music: 
II Lrhe Massachusetts Department of Education, 12.£. cit. 
2Perazzi, £R• cit., p. 32· I 
3Music Educat~on Source Book, 
.212· ~., p • 131. I 
4schroeder loc. cit. 
---
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Creative activities should not be limited to 
composing, although that may be developed as the 
children acquire adequate musical expressiveness. 
As the child grows in discrimination and taste, he 
experiences creative choices, whe.ther in listening, 
·rhythmic responses~ , or singing a song. He may 
create his own rhythmic responses or even a dance; 
he may choose the instrumentation appropriate for 
a number; he may grow in choice of music he listens 
to, and he may choose the tone quality and dynamics 
to be used in singing songs. The creative activity 
helps the child grow to a richer and more meaningful 
fulfillme:p.t of his own desires and needs, as well as 
those of others. 
The creative activities appropriate to the period of the 
emergence of technical centrals and insights are cited by 
Schroeder: 1 
With the background of tonal and rhythmic ex-
perience, the children are capable of using this 
vo~abulary in creating music of their own. They 
should now find greater scope for creative listen-
ing and understanding. 
One of the criticisms of doing a great deal of 
creative work in music is that children build up 
false standards of taste, when they are al.lowed to 
believe that their original songs are good, and that 
~he time consumed in this type of work might be 
spent to much better advantage if children learned 
'good' music c.onstantly. 
Perham2 comes to the defense. o.f this logic when she empha-
sizes: 
Those who use this argument do not understand, 
apparently, that creative experiences are not only 
a means of growth, satisfaet.ion, and expression for 
children, but are used also by the teacher to help 
in furthering the development of taste, discrimina-
tion, understanding, and appreeiat.1on .1n children. 
2 Perham, .. ,2R• cit. 1 p. 125. 
It has been strongly felt that the desire of the child to 
express his thoughts and feelings through music will be in pro-
portion to a rich and satisfying background of musical exper-
ience.1 
The value of creativ.e music ac.tivi.ties lies only in the 
extent to which it indicates. the individual development of the 
child producing it. Music education fails of its purpose when 
it does not contribute to growth on the part of the children. 
According to Perham,2 
All types of musical. activity when carried on 
with a creativ.e approach, .1.n which the children can 
discover, try out, reject, and accept, learn through 
insight, and at a pace which is comfortable. for them 
--all of these act.ivities . will build positive atti-
tudes .. toward mus.ic, and . create .. a desi.re to partici-
pate more and mo.re in it. 
II'The music that chi.ldren create helps, both qualitatively 
and quantitatively, to carry out the desire for emotional 
growth," Myers3 points out. "Moreover, " she continues, n crea-
tive activities cancontribute to intellectual and so.ciaL. growthj1 
as well." 
Creat.ive work is considered v.aluable not so much because 
of the intrinsic quality of the poems, sto.ries, or songs in-
vented by individual pupils, .but rather because. of the _ satis-
faction felt by the individual 1n expressing himself 1n a way 
lMusic Education Source Book, .212• c1 t., p. lJl. 
2Perham, .212• ill•, p. 168. 
3Myers, £R• ~., p. 108. 
I 
I 
which is largely or entirely original. The child who is en-
couraged to make up a song comes to understand the construction 
and notation of music in a way that would not result from 
singing a hundred songs even though they had been written by 
. . . 1 
the greatest composers. 
Perazzi2 believes strongly: 
Creative music teaching st1mulates the class 
and ultimately effects s.ubstantial .rewards for the 
less musical as well as the more talented child. 
There is some creat.ive activity that will interest 
every child . and .. make him a real . member of the music 
class. . It .i .s the process of the activity, not the 
result, that is important. The proof of effective-
ness of any mus1c-learningprocess is .the enlisting 
and holding of interest, and the developing of the 
musical ability of an individual, a small group, 
or an entire class. 
In conclusion, Murse11l offers his philosophy as to the 
importance of creative music: "Give an honored place to crea-
I 
tive music •••• It is one of the best of all the ways of helping1 
the children to understand and. feel what music really means 
and really is. " 
I 
I 
I 
I The increased interest in music presents a challenge of 
unusually great proportions to those who have the responsJ.bilit~ 
of teaching musJ.c to this generation of Americans. Campbell# 
1 
lGehr kens , ..Q.l2. ill· , P. 13-14. 
2Madeline F. Perazzi. "Creative Music in the Elementary 
School." Music in the Elementary Schoo~, Music Educators 
National Conference, 1951. P• 33. 
3Mursell, Human Values in Music Education, .2.l2• .£U., p. 51. 
4noak s. Campbell. . "Musi.c and. the Public Welfare." Music 
Education Journal, Music Education National Conference 36: 15; 11 
January 1950. 
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ably sums up the import of music when he states: 
If our concepts are narrow and restricted, we 
may bungle our great opporutnity to contribute on 
a large scale to the peace and happiness of the 
world. If we see music in its broader and .larger 
possibilities and. in .its universaL applicatian, we 
may well expect to see in our day and generation 
its visible effects upon the public welfare. To 
do so, we must recognize at all times that we are 
the custodians and the purveyors of one of the most 
sublime gifts and one of the greatest powers that 
has been bequeathed to man by Almighty God. 
Re.lated Research 
II 
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In 1932, McCauleyl made a study of public school music in 
1
1 
various parts of the country. She found that most courses of 
study used .these aims which had been set up by the M. E. N. c. 
1. The interrelation of musical interest and acti-
vities of school and community. 
2. Increased opportunities for participation through 
promotion of musical. organizations within the 
various social, recreational, industrial, and in-
stitutional units. 
3. The popularizing of playing and singing as. a re-
creational .. and leisure ho.ur activity. 
4. Encouragement of home-circle singing and playing. 
5. Greater attention to the small ensembles - both 
vocal and instrumental. 
6. Improvement of choir and congregational singing 
1n churches and Sunday schools, increased use of 
choral singing., orchestral and instrumental en-
semble playing in connection with church activi-
ties. 
1McCauley, . op. ill·, p. 91. 
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7. Development of festivals - both choral and in-
strumental. 
8. Encouragement of discriminating hearing of music. 
9. Fostering active interest in the music of the 
amateur on the part of professional musicians, 
composers, artists, conductors, .and teachers. 
10. Provisions for musical development of citizens 
of all ages and. in all .walks of. life through a 
comprehensive plan of supervision - school and 
community, county and state. 
Dossettl made an analysis of twenty-four outstanding 
curriculum guides to children's music education and offers the 
following findings and conclusions: 
1. Give each child a rich singing experience. 
2. Provide each child with an opportunity for many 
rhythmic responses. 
3. Promote creative work, not only in original com-
position, but also in making instruments and in-
terpreting music. 
4. Include listening activities in order that radio 
programs, concerts, and out-of-school music con-
tacts may be enjoyed intelligently. 
5. Provide opportunity for .actual participation 
with instruments. 
6 • . Supplement the singing program with such music 
reading and. study of the music score as deemed 
advisable. 
?. Form a valuable integration between music, the 
other school subjects, and children1.s everyday 
living. 
lMildred Jerline Dossett. · "An Analysis of Twenty-Four 
Outstanding Curriculum Guides to Children's Music Education." , 
Unpublished Master's .Thesis, George_ Peabody Coll.ege for Teachers, 
Graduate. School. ofEduc.ation, Nashville, Tennessee, 1946. 
P• 74-77• I 
8. Plan goals for music education and evaluate 
outcomes in the light of child development. 
Newer emphasis . in music education, as revealed by this 
spe.cial study, seem to warrant the following conclusions: 
l _. A well-balanced . program of all music activities 
should be provided in harmony with the modern 
philosophy of education. 
2. The school program should be thought of as a 
continuous developmental .. process, from the 
kindergarten through the twelfth grade. 
J. Plans should be worked out in terms of longer 
than one year, preferably three years. 
4. The older courses of study are being displaced 
with more flexible and adoptable guides, . pre-
pared as the result of cooperative effort of 
many elementary teachers and music teachers • 
.5. The community and its resources .should be in-
eluded in as. many ways as possible. 
Sanford1 submitted a thesis. in. l9J8 in which she made a 
study of musical. experiences recommended for young children. 
She used cours_es . of study publi_shed sinc.e .19)1. These studies 
were recomm~nded as. outstanding _by the . Curri.eulum Laboratory 
of Columbia University. Her ~analysis led to the following con-
elusions: 
1. The general . tendency in music educat.ion is 
away from the formality of earlier days and 
toward freer and more spontaneous activities. 
2. The word 1 tentat.ive' occurs in the . title of 
some of the . courses , of study indicating the 
poss1bil1ty of a change in the future. 
lJean Miller Sanford. 1 Musi.e Experiences Recommended for 
Young Children." . Unpublished .Master's Thesis, George Peabody 
College for Teache.rs, Graduate School of Education, .N.ashville, 
Tennessee, 1938 • . p. 112-116. 
J. All the songs seems to be chosen with __ the child's 
interests, vocabulary, and range of understanding 
in mind. 
4. Review of objectives in the outstanding courses 
of study leads to the belief that music educa-
tion places great emphasis on social and leisure-
time value of music. 
5 .. There seems to be a general agreement . among the 
music educators compiling the courses of study 
analyzed that the following should be guiding 
principles: 
a. careful planning 
b. short periods whi.ch. end before fatigue 
enters 
c. commending every effort 
d. exploiting no talent 
e. banishing any feeling of inferiority 
f. self-checking by .the teache.r to keep 
the standards. she has. set .. for her-
self on a high plane. 
6. Since creat.ive . effort is extremely_ individualis-
tic, the first group activity should .be guarded 
and gradual. 
7. The growth of appreciation in children is condi-
tioned by the evidence of appreciation .that they 
are. abl.e to. see in . their . teachers. 
8. Ther.e is an evident effort on the part of all 
music educators who compiled . the courses of study 
to preserve the simplest and. most natural exper-
iences. 
Cookel in 1936 made a survey of the public music education i 
in Cincinnati, Ohio. He studied .the testing program, time 
allotment., .community relationships and general. program content 
in the entire school system. Some of his findings which embody 
lFrederick Cooke. "A Survey of the Public Music Education 
in Cincinnati., Ohio." Unpublished Mas.ter1 s Thesis:, .. The Uni-
versity of Kansas., . 1936. p. 97-~04. .. 
I 
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direct implication for this problem are: 
1. Individual differences should be taken care of 
through a divers.ified music program. 
2. Certain amount of skill training is obviously 
necessary. 
3. Homogeneous grouping should take place to pro-
mote more secure learning and better teaching. 
4. All schools within a system should have the same 
amount of time in music. 
A very extensive study of music education as a problem in 
the public school.s was made by Gernet1 in 1936. His findings 
show he determined the following as important factors: 
1. Creative work is a significant. aspec.t of public 
school music. 
2. Measuring of musical ability and achievement is 
one of the prime necessities. 
3. The radio and phonograph have been found to be 
really helpful and significant techniques. 
4. Elementary teachers need more music preparation. 
Mo~ made a study in 1946 of the music teaching problems 
of Colorado Elementary School Teachers. Some significant con-
clusions from this thesis are: 
1. Many elementary teachers in Colorado who are 
attempting to teach music were inadequately 
prepared for this professional responsibility. 
Nearly one-third had had no courses in the me-
thods of music teaching. 
,, 
I 
I 
i 
i 
lsterling K. Gernet. "Music Education as. a Problem in the 
Public Schools." Unpublished Master's Thesis, Temple Univer-
sity, Pennsylvania, 1936. p. 126._134. 1 
2Estelle Elgar Mohr. "Music Teaching Problems of Colorado I 
Elementary School Teachers. n Unpublished Doctor's Dissertation,; 
Stanford University, California, 1946. p. 82-86. ' 
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2. Nearly three-fifths of the Colorado elementary 
teachers studied. had . had no special supervisory 
assistance in the teaching of music. 
J. A fairly large proportion of elementary class-
room teachers who were attempt1ng .to teach 
music had a feeling of inadequacy in the skills 
of music performance. 
57 
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CHAPrER III 
THE PLAN OF THE QUESTIONNAIRE 
Construction of the questionnaire 
The initial step in collecting the data for this study was I 
I the construction of a quest i onnaire form. First, a large num-
ber of items designed to get the desired information were l .istJ 
These were subjected to a process of clarification, refinement, j 
consolidation, and elimination. The resulting six-page ques- j 
tionnaire was mimeographed for distribution to the music super- ; 
visors of the state. 
Selection g;f ~ items 
An examination will reveal the fact that the items have 
been made rather highly objective; that is, in order to assure 
a minimum of time in processing the data, the check lists were 
designed to cover as nearly as possible all alternatives in the 
answers to the questions. There is evidence that this goal was 
accomplished, since very few respondees wrote answers in the 
spaces provided for such purpose. 
It is well understood that questionnaires do not always 
produce the most reliable data. Te . minimize unreliability, the 
questionnaire was made as objective as possible and was 
shortened somewhat so that it would not to too great a task for 
the supervisors to answer all of the items. 
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I I Format ~ questionnaire 
· The que.stionnaire form was d1V.1ded into the following 
sections: 
Part I 
Part II 
Part III 
Part IV 
General Information 
The Teaching of Elementary Music 
Teaching Procedures 
Attitudes 
Interpretation of data 
In general, there seemed to be no difficulty in the inter- j 
- I 
I pretation of data. However, in Part II, Item A, the time 
allotment per week for music in each grade was requested. In 1 
a number of instances, the time was interpreted "per day" in- I 
I 
stead of "per week", but the apparent misconception was readily I 
evident to the author who recorded the time as 0riginally i~ i 
I 
I tended. 
I Item B 1n Part II, dealing with the various types of pupil 1 
i 
activities in music, caused some difficulty. This item was 1 
I extensive and was aecQIIlpanied by direeticms that were evidently 1 
! too complex for the responses to have high reliability. Gener- l 
ally speaking, the supervisors were reliable in checking whethe~ 
or not activities were a part of their music program, but 
failed to be specific as to the amount of time for each activi-
ty in each grade. For the benefit of those who might like to 
set up a similar study, it is suggested that this item be re-
worked to conform with the general pattern of the other items 
l 
I 
1 
ll 
II 
l in the questionnaire. 
Selection ~ communities 
The communi.ties chosen from which to secure information 
were picked in a random .fashion throughout the state with some 
consideration as to the size of the community. Finally, 150 
towns and cities were listed, and questionnaires were sent to 
the supervisors of these communities. The returns were most 
gratifying, there being seventy-five questionnaires returned 
or 50 per cent of the number distributed. 
Accompanying each questionnaire was a covering letter 
exp+~~~ng the purpose and procedure of the survey. A self-
addressed stamped envelope was included to insure the return 
of the questionnaire. A copy of the covering letter and the 
questionnaire will be found in the Appendix. 
Limitattons Slf ~· study 
l 
I 
I 
!I 
The present study aims only to survey .. a few existing con-
ditions and attitudes in the field of elementary music. To 
bridge the gap between what is and what should be in elementary 
music instruction is a major problem which cannot be solved 
satisfactorily in any single study. However, these . data com-
piled in the following chapter should be helpful in evaluating 1 
a few main components of the major problems. 
I 
\l 
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CHAPrER IV 
ANALYSIS OF DATA 
~ Qf. analysis 
In analyzing the data, the author tried to have the ex-
position of results follow a similar pattern of parts and items 
in the original questionnaire form. 
In order to reduce the data to comparable terms, responses 
were tabulated . in number of responses and percentage of re-
sponses. It should. be. noted here that these. percentages do 
not always total 100, since many items called f .or multiple 
responses. 
TABLE I 
NUMBERS AND PERCENTAGES SHOWING THE 
POPULATION OF THE COMMUNITIES USED IN THE SURVEY 
Size of CommunitY 
Population No. of Percentage 
Responses of Responses 
100,000 and over 5 6.66 
so,ooo - 100,000 3 4.00 
25,000 - 50,000 9 12.00 
10,000 - 25,000 32 42.66 
s,ooo - 10,000 18 24.00 
less than s,ooo 8 10.66 
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Part I. General Information 
Population 
Table I shows the population of the communities .used in 
the survey. Of the sev.enty-five communities participating, 
thirty-two or 42.66 per cent had a population of 10,000 to 
25,000. There were eighteen or 24 per cent showing a popula-
tion of 5,000. to 10,000. 
The communities having the . smallest representation in the 
survey numbered five or 4 per cent with a population of 50,000 
to 100,000. 
TABLE II 
NUMBERS AND PERCENTAGES OF 
SCHOOLS IN EACH COMMUNITY 
No. of Schools No. of Percentage 
in CommunitY Res:Qo:nses o.£ Res_,Uonses 
More than 40 3 4.00 
30 
-
40 1 1.,33 
20 - 30 4 5.33 
10 - 20 14 18.66 
5 - 10 32 42.66 
Less than 5 21 28.00 
II 
' I 
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Number £f elementary schools 
Table II shows that, of the seventy-five communities par-
ticipating 1n the survey, thirty-two or 42.66 per cent reported 
having 5 to 10 schools. Twenty-one or 28 per cent listed less 
than 5 schools in the communities, while fourteen or 18.66 per 
cent named 10 to 20 schools. There was only one community 
represented or 1.33 per cent which reported 30 to 40 schools. 
TABLE III 
NUMBERS AND PERCENTAGES SHOWING THE 
ADMINISTRATIVE ORGANIZATION IN EACH COMMUNITY 
No. of 
Ad.ministrat.ive Organization ResDo~es 
One vocal and instrumental 
suDervisor - Grades 1-12 10 
One 
One 
One 
One 
One 
One 
vocal supervisor - Gr. 1-12 
instrumental supervisor - 30 
Gr. 1-12 
vocal supervisor - Gr. 1-6 
vocal supervisor - Gr. 7-12 
instrumental supervisor - 7 
Gr. 1-6 
instrumental supervisor -
Gr. ?-12 
More than one vocal supervisor - · 
Gr. 1-6 
More than one vocal supervisor -
Gr. 7-12 
More than one instrumental 28 
supervisor - Gr. 1-6 
More than one instrumental 
supervisor - Gr. 7-12 
Percentage 
of Res~onses 
40.00 
37.33 
i 
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Music administrative set-up 
Of the seventy-five communities represented in the survey, 
Table III shows that 30 ·or 40 per cent reported the adminis-
trative organization as one vocal supervisor for Grades I 
through XII and one instrumental supervisor for the same grade 
area. 
There were twenty-eight communities or 37.33 per cent re-
porting the set-up of more than one vocal supervisor and more 
than one instrumental supervisor for the elementary as well as 
the junior and senior high schools. 
The smallest number of responses was from seven cemmuni-
ties or 9.33 per cent, describing the administrative organiza-
tion as one vocal supervisor and one instrumental supervisor 
,I 
II 
for the elementary grades and. a similar arrangement for junior I' 
and senior high schools. 
In some communities . there were situations where there was 
a part-time plan among the elementary and juni.or and senior 
high schools. 
It was interesting to note the comparatively large number 
of instrumental supervisors in the various school systems. 
I 
I 
I 
I 
II 
II 
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TABLE IV 
NU¥ffiERS AND PERCENTAGES SHOWING THE OFFICIAL TITLE OF 
EACH MUSIC ADMINISTRATOR IN EACH COMMUNITY 
Official Title No. of Percentage Responses of Responses 
Supervisor 62 82.66 
Director 11 14.66 
Specialist 0 0 
Consultant 0 0 
Other 3 4.00 
I 
I 
I 
I· II 
l 
l· 
I 
1 not checked by anyone. \ 
There were three communities or 4 per cent which reported 
I I other titles in addition to the ones listed - "traveling teache~ 
of music", "supervising director of music", and "teaching 
supervisor" • 
II 
I 
I 
I TABLE V 
NUMBERS AND PERCENTAGES SHOWING THE VARIOUS 
SUPERVISORY PROCEDURES IN EACH COMMUNITY 
I No. % No. of No. % Amount of No. % 
\ Number of Visits 
of of Classrooms of of Teaching by of of 
Res]:)_. Resp. Visited Resp. Resp. Supervisor Re~~. Resp. 
I Once a week 2.3 ,30.66 More than 1 1 • .3.3 All 31 41 • .3.3 
I 240 
Once every two 
44.00 175 - 240 24 weeks 3.3 1 1.,3,3 Majority .32.00 
Once every tbPee 
6.66 4 I weeks 5 125 - 175 5.3.3 Half 14 18.66 
Once a month .5 6.66 75 - 12.5 7 9·.3.3 Very little 4 .5.33 
On consultant 
basis 7 9·33 25 - 75 43 57.33 None 1 1.33 
Other 2 2.66 Less than 19 25 • .33 Other 1 1 • .33 
25 
I 
------
-
- . 
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Supervisory procedures 
Table V shows the various supervisory procedures carried 
on in each community - the number of visits, the number of 
classrooms .. visited, and the amount of teaching done by the 
supervisor. 
There were thirty-three supervisors or 44 per cent who 
reported they visited classrooms once every two weeks, with 
1twenty-three or 30.66 per cent visiting once a week. From the 
!total number, seven supervisors or 9.33 per cent reported 
visits on a consultant basis. This is rather interesting as 
in the administrative set-up there were no responses for the 
title of "consultant". 
In forty-three communities or 57.33 per cent, the super-
visors reported that 25 to 75 classrooms were visited. In the 
case of nineteen communities or 25.33 per cent, less than 25 
classrooms were visited. The smallest response, one or 1.33 
per cent, came from two communities, one reporting 175 to 240 
classrooms visited and the other more than 240. 
It is interesting to observe that the largest number of 
responses, thirty-one or 41.33 per cent, reported that the 
I 
J 
supervisor did all the teaching during the visits, while twent;yr- I 
I 
four responses or 32 per cent pointed out that the majority of I 
the teaching was done by the supervisor on visits. 
It has beeome ._more and more apparent t}lat the so-called 
"mus.ic supervisor" is not employing practices of supervision, 
I 
I 
-lr--
1 but is dev~ting most of his time to the actual teaching of 
1 I music in each grade _room. 
TABLE VI 
NUMBERS AND PERCENTAGES SHOWING THE KIND OF 
ASSIST . ANCE AVAILABLE FOR GRADE MUSIC TEACHERS 
IN EACH COMMUNITY 
~==========r===:=======t 1:~ No. of Percentage 
Kind of Assistanee .Available Responses of ResPonses 
No assistance 4 5.33 
Informal day-to-day help from 
supervisor, special teacher or 
others 
Regularly scheduled group meetings 
with supervisor or special teacher 
Regularly scheduled institutes 
I Especially scheduled institutes 
I Extension courses in music 
Meetings with visiting specialists 
or consultants 
1 Visitation to other schools 
1 State, division, or national 
conventions of music educators 
61 81.33 
12 16.00 
5 6.66 
11 14.66 
21 28.00 
16 21.33 
20 26.66 
24 32.00 
I 
'I 
II 
I 
I 
I 
I 
I 
Assistance available ~~ Other 1 1.33 
The purpose of Table VI is to point out the kind of assis- ! 
tance available for grade music teachers in each community. 
In four responses or 5.33 per cent, the supervisors re-
ported that no assistance was .avai1ab1e for the teachers. It 
I 
l 
I 
I 
I 
II 
I seems rather questionable that this should be the case as the 
I supervisor is always ready to help in any way. Possibly there 
I was a slight misinterpretation of the words "assistance", 
' thinking that it meant actual teaching in the classroom. 
In sixty-one cases or 81.33 per cent, informal day-to-day 
help from the supervisor, special teacher or others was re-
ported, which shows the availability of aid for any one de-
1 siring it. 
I Regularly scheduled group meetings with the supervisor or 
special teacher were reported by only twelve communities or I 
116 per cent. Regularly scheduled institutes were available in 'I 
I 
l five communities or 6.66 per cent, while especially scheduled 
I 
institutes were listed for eleven localities or 14.66 per cent. '! 
Extension courses were available in twenty-one systems or 28 
per cent. 
I The question may arise as to why the percentages reported 
lfor these types of assistance were so low. One can only sur-
lmise as to the reason for this relatively poor showing. A 
I 
first conjecture would be that such institutes, conventions, 
and extension courses are not well enough advertized. There is Jl 
a second conjecture which in some respects might even b~ more II 
valid than the first. Many of the institutes and clinics and 
1
1 extension courses are directed toward aiding the special music 
!' teacher, with not nearly enough attention being given to the 
problems of the general elementary school teacher. 
II 
The first three items in Table VI reported some type of 
assistance from the supervisor, special teacher, or others. 
The remaining items of the table reported that type of assis-
tance which, while it might be organized through the help of 
a supervisor, still constituted an extension of professional 
services recrUited from outside the school system. 
In commenting on these two general types of assistance, 
one might fairly conclude. that ass.istance _from within the 
school was greatest. 
TABLE VII 
NUMBERS AND PERCENTAGES SHOWING THE BUDGETARY PROVISION 
FOR THE PURCHASE OF MUSIC AND MUSIC MATERIAlS 
IN EACH COMMUNITY 
Number Aff rmative Ne_g_ative 
of No. of Percentage No. of Percentage -
Cases Responses of Resoonses Re@onses . of Res~onses 
75 44 58.66 .31 41.,3.3 
Budgetary provision 
or the seventy-five cases in the survey, it is interesting 
to note in Table VII that in little more than half, forty-four 
communities or 58.66 per cent, there was some definite budget-
ary provision for the purchase of music and music materials. 
A negative response to this 1 tem was given by thirty-one re-
spondees or 41 • .3.3 per cent. 
The amount of money available fo.r this . purpose ranged 
anywhere from $60 to $5,000. In many instances, the super-
I 
II 
visors reported that the amount varied with the needs from 
year to year with no definite amount set. 
It was interesting to note the comments given as regards 
the provision available, ranging from "practically nothing" to 
"no limit within reason". In general it might be concluded 
that more thought, time, and energy could be given to this 
phase of the music program. 
TABLE VIII 
NUNBERS AND PER CENT AGES SHOWING THE 
MUSICAL . RESOURCES IN EACH COMNUNrrY 
Musical Res.ources. of CommunitY . 
City-\'Iide community bands and 
orchestras 
Drum and bugle corps 
Junior opera groups 
Groups sponsored by fraternal 
organizations . such as. under-
privileged boys' band 
Sunday school. orchestras 
Glee clubs 
Children's choirs 
Folk dancing 
Aecordian, guitar, harmonica 
and. melody instrument. groups . 
Other 
No. of Percentage 
Responses o_f Responses 
23 30.66 
21 28.00 
8 10.66 
19 25.33 
37 49.33 
54 72.00 
29 38.66 
20 26.66 
4 5.33 
.I 
I 
I 
I 
I 
:I 
Musical. reso.urces of community 
Tabl.e VIII shows the. musical resources for children in 
each community. It is most encouraging to observe that fifty-
four of the seventy-five Localities reporting, or 72 per cent, 
offered opportunities for children's choirs. This is of great 
value as it tends . to strengthen the vocal aspect of the school 
music program. There were thirty-seven responses .or ~9·.33 per 
cent which affirmed the participation in glee clubs. 
The instrumental. resources of the community did not run 
at such high percentages as the vocal resources; however, they 
were more varied in nature. In twenty-three cases or 30.66 
per cent, city-wide community bands and orchestras were re-
ported; in nineteen cases or 25.33 per cent, there were Sunday 
school orchestras, and eight cases or 10.66 per cent showed 
groups sponsored by fraternal organizations. 
In addition, there were special instrumental groups re-
presented, such as drum .and bugle corps reported in twenty-ene 
communities or 28 per cent, as well as accordion, guitar, 
harmonica and melody instrument groups in twenty communities 
or 26.66 per cent. 
Fol.k dancing was lis.ted in twenty-nine cases or 38.66 per 
cent, while junior opera groups numbered seven communities or 
9.33 per cent. Altlwugh this last percentage is relatively 
small, it is interesting to note a growing interest in the field 
I 
of opera, which can carry over most successfully in adult life. ; 
II 
TABLE IX 
NUMBERS AND PERCENTAGES SHOWING THE TIME ALLOTMENT PER WEEK 
FOR I1USIC IN EVERY GRADE IN EACH COMMUNITY 
: 
·1me Allotment I Grade I Grade I Grade I Grade I Grade I Grade 
1n Minutes 
Week No. No. No. 
0 - 20 0 0 0 0 0 I o I 0 
20- 40 1 1.)) 3 4.00 2 2.66 1 1.33 1 1.33 1 1 • .3.3 
40- 60 I 7 I 9 • .33 I 3 I 4.oo 3 4.00 3 4.00 3 4.00 3 4.00 
60 - 80:' 121 I 28. oo I 14 118.66 17 22.66 11 14.66 10 1.3.3.3 11 I 14.66 
80 - 100 I 4 I 5.33 11 14.66 4 .5.3.3 7 9·33 7 9.33 I 10 I 13.33 
100 - 120 126 I 34.66 .30 40.00 33 44.00 26 34.66 2.3 .30.66 21 28.00 
120 - 140 I 3 I 4. 00 2 2.66 .5 6.66 11 14.66 12 16.oo I 8 J 10.66 
140 - 160 3 4.00 .5 6.66 ' .5 I 6 • 66 I 9 112 • oo I 9 112.00 I 11 I 14.66 
160 - 180 o I 0 I o I 0 I o I 0 I o I 0 I 1 l 1.3.3 I 1 I l.JJ 
1 
'•· ~ 
I 
I 
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I Part II. The Teaching of Elementary Mus ic 
II Ti me allotment 
The purpose of Table IX is to point out the time allotment 
:' per week for music 1n every grade. The amount most frequently I 
I checked by all grades was 100 to 120 minutes per week. The I 
il time allotment appearing next in rank in all grades was 60 to ~~ 
: 80 minutes per week. 
For Grade I, twenty-six communities or 34.66 per cent 
listed 100 to 120 minutes per week as the majority of time 
I 
1 allotted to music. Twenty-one communities or 28 per cent re-
j ported 60 to 80 minutes per week, and seven responses or 9.33 
ll per cent favored 40 to 60 minutes per week. 
I For Grade II, thirty communities or 40 per cent checked 
I 100 to 120 minutes per week as the time allotment; fourteen 
responses or 18.66 per cent favored 60 to 80 minutes per week, 
1,
1 
while eleven localities or 14.66 per cent felt 80 to 100 
minutes was desirable. 
I 
I 
'I For Grade III, thirty-three responses or 44 per cent 
1 favored 100 to 120 minutes per week; there were seventeen com-
' munities or 22.66 per cent reporting 60 to 80 minutes per week, 
while there was a tie of five responses each or 6.66 per cent 
showing a preference for either 120 to 140 minutes or 140 to 
160 minutes per week. 
For Grade IV, there were twenty-six communities or 34.66 
!\ per 
" 
cent listing 100 to 120 minutes per week as the time allot-
'I 
I! I 
I 
,, 
II 
I 
'I 
ment. In eleven localities or 14.66 per cent, 120 to 140 
.\ minutes per week were favored, l'lhile 140 to 160 minutes were I 
listed in nine responses or 12 per cent. 1 
I 
For Grade V, twenty-three communities or 30.66 per cent 'I 
_responded to 100 to 120 minutes per week; twelve communities 
or 16 per cent favored 120 to 140 minutes per week, while ten 
localities or 13.33 per cent checked 60 to 80 minutes per week. 
For Grade VI, there were twenty-one responses or 28 per 
cent listing 100 to 120 minutes per week. There was a tie as 
to the number of communities, each eleven or 14.66 per cent, 
!with one group reporting 140 to 160 minutes per week and the 
1other group reporting 60 to 80 minutes per week. 
I 
\I 
I 
TABLE X 
NUMBERS AND PERCENTAGES SHOWING THE PUPIL ACTIVITIES 
IN MUSIC IN EACH COMMUNITY 
Pupil Activities in Music 
Reading and singing songs 
Learning to like music 
(appreciation) 
Eurythmics and rhythm bands 
Pre-band instruments 
Piano classes 
Band and orchestra instru-
ments 
Creative music 
Informal group singing 
Preparation for public 
programs 
Affirmative 
No. of I Percentage 
Res~onses of Responses 
75 I 100.00 
69 
60 
37 
10 
57 
52 
61 
63 
92.00 
80.00 
49.33 
13.33 
76.00 . 
69.33 
81.3.3 
84.00 
Negative 
No. of r Percentage 
Responses of Re~onses 
0 i 0 
5 
12 
35 
58 
11 
19 
11 
7 
6.66 
16.00 
46.66 
77.33 
14.66 
25.33 
14.66 
9.33 
·<"5 
''\~ 
' Pupil activities 
Table X shows the pupil activities in music in each com-
1 munity. lt is interesting to observe that reading and singing 
I 
songs was the predominating music activity, being checked by 
all of the seventy-five communities or 100 per cent. 
This was followed in order of their importance by learning 
to like music in sixty-nine cases or 92 per cent; preparation 
for public programs in sixty-three eases or 84 per cent; in-
I 
I 
'I 
'I t 
,, 
II 
II 
formal greup singing in sixty-one cases or 81.,33 per cent; 
!eurythmics and rhythm bands in fifty-seven cases or ?6 per cent; 1 
creative music in fifty-two cases or 69 • .33 per cent; 
instruments in thirty-seven cases or 49.33 per cent; 
pre-band 1. 
and piano 
The apparent lack of opportunity for piano classes is un-
I 
l 
fortunate, since this activity, aside from the pleasure afforded ! 
in and of itself, contributes to better musical understand!~~, 
to the discovery of talent, and to a basis for further 1nstru-
lmental development. 
I 
I 
II 
I 
I 
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TABLE XI 
NUMBERS DD PERCENTAGES SHOWING THE MUSIC TEACHING AIDS 
AVAILABLE IN EACH COMMUNITY 
_.. Available Not Available Available Somewhere 
Music Teaching in Each School in Each School . 1n S rstem 
Aids No. of Percentage No. of Percentage No. of Percentage 
Ree~:ponses of Responses Responses of ResPa>nses ·Be_spanses of ResponsES 
Piano 48 64.00 0 . 0 .. 12 16.00 
Record player 55 73.,3 2 2.66 18 24.00 
Record library 41 54.66 6 8.00 22 29 • .33 
Radio 34 45.33 8 10.66 23 30.66 
Music book library 23 30.66 19 25.33 24 32.00 
Rhythm band 
instruments 37 49.33 4 5·33 24 32.00 
Melody instruments 24 32.00 19 25.33 22 29.33 
Orchestral instru-
mente 27 36.00 9 12.00 28 37.33 
Wire or tape 
22.66 14.66 recorder 17 11 47 62.66 
Disc recorder 6 8.00 30 40.00 13 17.33 
Instantaneous 
recorder 3 4.00 32 42.66 4 5.33 
Stroboscope 1 1.33 39 52.00 1 1.33 
' Films and visual 
aids 24 32.00 11 14.66 28 37.33 
;2-=-.::::..'-=: :.:.:~- . 
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Music teaching ~ 
The purpose of Table XI is to po~t out the music teaching 
aids available in each community. The table was set up to show 
I the aid available or not available in each school and available 
somewhere in the system. 
The record player was available in each school in fifty-
five communities or 73.33 per cent. This was followed in order 
of their importance by the piano in forty-eight communities or 
64 per cent; a record library ~ ~orty-ene communities or S4.66 
per cent; rhythm band instruments in thirty-seven localities or 
49.33 per cent; a radio in thirty-four localities or 4S.JJ per 
cent, with orchestral instruments. films and visual aids. music 
book libraries, and wire or tape recorder coming toward the end 
of the list. 
It is interesting to note that in forty•seven communities 
or 62.66 per cent there were wire or tape recorders available 
somewhere in each system. 
~ 
I 
I 
I 
I 
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TABLE XII 
NUMBERS AND PERCENTAGES SHOWING THE BASIC MUSIC TEXTS 
USED IN EACH COMMUNITY 
No. of Percentage 
Basic Music Texts Responses of Resuonses 
American Singer 27 ,36.00 
New Music Horizons 2.3 ,30.66 
Singing School 19 25 • .3.3 
Our Singing World 16 21 • .33 
Music Hour .. 3 4.00 
World of Music 19 25.33 
Songs and Pictures 2 2.66 
Other 8 10.66 
ij 
I 
! Basic music texts 
I The distribution of responses and percentages of communi-
I ties using various well-established music books as basic texts 
I 
.1 is shown in Table XII. The "American Singer" series led with 
twenty-seven communities or .36 per cent using this as a basic 
music text. The "New Music Horizons" series came second with 
twenty-three communities or 30.66 per cent using this as a basic ' 
music text. There was a tie for third place with the "Singing 
School" series and the "World of Music" series each having 
nineteen communities or 25.3.3 per cent using each of these two 
I texts. 
\I 
l! 
It is interesting to note that "Our Singing World" series, 
II 1 which has been published within the last two years, already 
I showed sixteen communities or 21.33 per cent using this text. 
I Two of the older series, •Music Hour" series and "Songs 
and Pictures" series, were reported as used very little. 
TABLE XIII 
NUMBERS AND PERCENTAGES SHOWING THE SUPPLEMENTARY 
MUSIC TEXTS USED IN EACH COMMUNITY 
Supplementary No. of Percentage 
Music Texts Resnonses of Resnonses 
No supplementary text 11 14.66 
American Singer 26 34.66 
New Music Horizons 32 42.66 
Singing School 26 34.66 
Our Singing World 19 25.33 
Music Hour 33 44.00 
World of Music 22 29.33 
Songs and Pictures 6 a.oo 
Other 10 13.33 
Supplementary music texts 
Of the total seventy-five cases, it will be noted in Table 
XIII that thirty-three communities or 44 per cent listed the 
"Music Hour" series, one of the older basic music texts, as a 
II 
I' 
I 
I 
I 
II 
il 
I 
I 
I 
supplementary series. 
---~ 
I' 
IJ The order ef rank of the other series were: "New Music 
ll 
II 
II 
Horizons" series 1n thirty-two communities or 42.66 per cent; 
"American Singer" series and "Singing School" series each in 
twenty-six communities or 34.66 per cent; "World of Music" 
series in twenty-two communities or 29.33 per cent; "Singing 
World" series in nineteen communities or 25.33 per cent; and 
"Songs and Pictures" in six communities or 8 per cent. 
There were ten communities or 13.33 per cent which listed 
I 
I 
., 
I 
other supplementary texts not mentioned. No supplementary texts ! 
were listed for elev.en communities or 14.66 per cent. 
TABLE XIV 
NUMBERS AND PERCENTAGES SHOWING WHEN LISTENING LESSONS 
ARE PRESENTED IN EACH COMMUNITY 
Presentation of No. of Percentage 
ListentnK Lessons Res_12onses of ResPonses 
Semi-weekly 2 2.66 
Weekly 7 9.33 
Monthly 9 12.00 
No regular time 26 34.66 
Part of regular lessons 26 J4.66 
Related to vocal program 12 16.00 
In relation to other subject 
areas 9 12.00 
Separate course of study 1 l.JJ 
lj 
83 
! Presentation of listening lessons 
I 
Table XIV shows When listening lessons are presented in 
each community. 
1 In two instances there were twenty-six comma~ities or 
34.66 per cent which reported the presentation of listening 
lessons at either no regular time or as part of the regular 
lessons. In twelve communities or 16 per cent, the listening 
lessons were presented in relation to the vocal program. 
Again there were two similar cases of nine localities or 
12 per cent reporting the listening lessons either monthly or 
in relation to other subject areas. Lesser responses showed 
seven cases or 9.33 per cent presenting listening lessons 
weekly, two cases or 2.66 semi-weekly, and one case or 1.33 as 
J a separate course of study. 
II 
il 
I 
I 
II 
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i TABLE XV 
NUMBERS AND PERCENTAGES SHOWING THE PERCENTAGE OF CHILDREN STUDYING 
INSTRUMENTS AND THE GRADE LEVEL AT WHICH THESE 
LESSONS ARE STARTED IN EACH COMMUNITY 
Grade Level 
Percentage of Children No. of Percentage Instrument Study No. of Percentage 
Stu~ving Instruments Responses of Responses is Started Responses of Responses 
Less than 10 19 25.33 Grade I 1 1.33 
10- 20 23 30.66 Grade II 1 1.33 
20 - 30 13 17·-33 Grade III 17 22.66 
30- 40 7 9-33 Grade IV 29 38.66 
40- 50 4 5-33 Grade v 18 24.00 
More than 50 2 2.66 Grade VI 1 1.33 
Other 0 0 Other 0 0 
- -
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Instrument study il 
I 
Table XV shows the percentage of children studying instru- 1 
menta and the grade level at which these lessons are started. 
There were twenty-three communities or 30.66 per cent who 
listed 10 to 20 as the percentage of children styding instru-
ments. In nineteen other communities or 2.5 .3.3 per cent there 
were less than 10 per cent of the children studying instruments. 
II 
There was a percentage of 20 to JO for children in thirteen 
localities or 17.3.3 per cent who were studying instruments. 
The grade level checked by twenty-nine communities or 
.38.66 per cent was Grade IV, as being indicative of the time 
to start instrument study. Eighteen communities or 24 per cent 
listed Grade V as the grade level for starting instrument study, , 
while seventeen other communities or 22.66 per cent reported 
Grade III as the grade level for the beginning of instrument 
study. 
TABLE XVI 
NUMBERS AND PERCENTAGES SHOWING THE STATUS FOR PROVISION 
FOR CLASS INSTRUMENTAL. LESSONS IN EACH COMMUNITY 
[I 
I 
' 
Number of 
Cases 
~~A~f~f=i~rm~art~i~v~e~~~N~e~~ga~·t~i~v~e~~~~~O~th~e~r~~------a l 
No. of ~ of No. of ,-, of No. of !.% of 
Resp. Resp. Re·sP. ResP. ResP. Res_t>~ 
7.5 44 .58.66 22 9 12.00 
'I 
I 
I 
II 
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I 
I I Class inst:pumental lessons 
1 Of the seventy-five communities in the study, Table XVI 
I 
shows that forty-four or .58 .66 per cent reported there was pro-
vision for class instrumental lessons , while twenty-two com-
munities or 29.33 per cent listed no provision at all. In nine 
remaining cases or 12 per cent, other arrangements for instru-
l mental lessons were listed, such as those free in class time, 
free for band instruments only, or at no cost to the child as 
it was part of the school program. 
TABLE XVII 
NUMBERS AND PERCENTAGES SHOWING THE AVAILABIL1TY OF 
SCHOOL INSTRUMENI'S FOR PUPIL USE IN EACH COMI1UNITY 
Affirmative Ne.~Za.tive Other 
Number of No. of ~ of No. of .% of No. of ~ of I Cases Resn. Resn. Resn. Resn. ResD. Resp. 
I 75 65 86.66 10 13.33 0 0 I 
I 
Availability gf school instruments 
In .Table XVII it is encouraging to observe that , in sixty-
I fiv e of the seventy-five communities or 86.66 per cent, school 
were available for pupil use , while ten remaining instruments 
I communities or 13.33 per cent report ed that school instruments 
were not available for pupil use. 
II 
II 
I 
TABLE XVIII 
NUMBERS AND PERCENTAGES SHOWING THE STATUS OF A 
MUSIC ·TESTING PROGRAM IN EACH COMMUNrTY 
Affirmative 
No. of Percentage Number of 
Cases Resuons.es of Responses 
75 29 38.66 
Testing program 
NeJZiltive 
No. of Percentage 
Res~onses of Responses 
44 58.66 
Table XVIII shows that, of the seventy-five communities 
used in this study, only twenty-nine or 38.66 per cent stated 
that there was any definite music testing program carried on. 
There were forty-four communities or 58.66 per cent which re-
ported no definite testing was done. 
This rather inconsP.l.euous amount of music testing could 
be due to the fact there are not too many music tests avai.lable 
for the elementary grades, or the communities which do not test 
have . a negative attitude toward a standardized op·e.sting procedure! 
for this particular subject. 
,It must also . be remembered that although music takes its 
place as part of the total growth, it has never assumed the 
importance of the basic skills. 
TABLE XIX 
NUMBERS AND PERCENTAGES SHOWING THE MUSIC TESTS 
USED IN EACH COMMUNITY 
Music Tests Used 
Seashore Measures of 
Musical Talent 
Kwalwasser-Dykema 
Music Tests 
Gildersleeve Music 
Achievement Tests 
Torgerso~Fshnestock Tests 
Knuth Achievement Tests 
University of Oregon 
Musical Disaimination 
Tests 
Mosher Test of Individual 
Singing 
Other 
Tests~ 
No. of 
Resuonses 
18 
6 
1 
0 
1 
0 
0 
8 
Percentage 
of Resuonses 
24.00 
a.oo 
l.JJ 
0 
l.JJ 
0 
0 
10.66 
Table XIX shows the music tests that are used in each com-
munity. The Seashore ·Measures of Musical Talent were reported 
in eighteen cases or 24 per cent, with the Kwalwasser-Dykema 
Music Tests ranking in second ple.ce. 
Other tests mentioned in single instances were the Gilder-
sleeve Music Achievement Tests, the Knuth-Farnum Diagnostic 
\Tests, the Pan-American Tests, the McCreery Tests, the Thorpe-
J Whistler Tests (California Test Bureau), and tests prepared by 
I 
I 
'I 
' 
' I 
89 
the supervisors in various communities. 
TABLE XX 
NUMBERS AND PERCENrAGES SHOWING THE GRADING SYSTEM USED 
AND THE BASIS FOR GRADES IN EACH COMMUNITY 
No. of' %of No.of % of 
Gradiru2: System Resp. Resv. Basis for Grades Rest>. Resp. 
None 1 1.33 Attitude 33 44.00 
Letters (ABC) 37 49.33 Effort 36 48.00 
Sand U 26 34.66 Reading skill 30 40.00 
Percentages 2 2.66 Singing ability 28 37-33 
Other 9 12.00 Other 5 6.66 
Grading system 
Table XX describes the grading system used and the basis 
for grades 1n each community. 
In thirty-seven cases or 49.33 per cent, the letters 
"ABC" were used, while 1n twenty-six cases or 34.66 per cent, 
the letters 11 S and U11 were used. In only two cases or 2.66 per 
cent were percentages reported as the grading system. There 
were nine communities or 12 per cent which listed other grading ' 
systems used, such as "E G F pn, "E G F P un, "E S N I", and 
the numbers "1 2 3 4 5"· 
In determing the basis for grades, all communities seemed 
to be of the same opinion that all the items listed were of 
important concern. 
' 
i 91_' 
I 
I 
Effort was considered the leading factor for a basis for l 
grades by thirty-six communities or 48 per cent, with the other I 
factors ranking as f .ollows: attitude, listed by thirty-three 
communities or 44 per cent; reading skill, reported in thirty 
cases or 40 per cent; and singing ability, given by twenty-
eight communities or 37.33 per cent. 
There were other single items mentioned, such as growth, 
the total musi·cal growth, general music .interest, ]qnowledge and 
skills, and participation in outside musical activities. 
TABLE XXI 
NUMBERS AND PERCENTAGES SHOWING THE STATUS OF A 
COURSE OF STUDY IN EACH COMMUNITY 
Number of 
Cases 
75 
Affirmative 
No. of Percentage 
Responses of Responses 
57 76.00 
Nep:ative 
No. of Percentage 
ResPonses . of ResPonses 
16 21.33 
Part III. Teaching Procedures 
Course 2.f study 
I 
I 
I 92 ( 
I 
,I 
·I II In Table XXI it is interesting to observe that there were 
fifty-aeven communities or 76 per cent who reported a definite 
course of study, while siXteen communities or 21.33 per cent 
reported they did not have one. In the remaining two communi-
ties or 2.66 per cent, the supervisors reported either following\ 
the "New Music Horizons" series charts or teaching as they saw 1 
I 
fit with a flexible program. 
TABLE XXII 
NUMBERS AND PERCENTAGES SHOWING HOW RECENTLY THE 
COURSE OF STUDY HAS BEEN REVISED IN EACH COMMUNITY 
· Revision of 
Course of Study 
Never 
This year 
2 - .5 years ago 
5 - 10 years ago 
10 or more yrears ago 
In process of revision 
Revision .Qf course 91. studY 
No. of 
Responses 
2 
1.5 
22 
1 
2 
13 
Percentage 
of Resoonses 
2.66 
20.00 
29.33 
1.33 
2.66 
17.33 
Table :XXII points out how recently the course of study has 
been revised in each community. i 
The responses from twenty-two localities or 29.33 per cent I 
I showed that the course of study had been revised from two to I I 
five 
I' 
years ago. Other communities responded in the following 
I' rank: revision this year in fifteen communities or 20 per cent, 
I 
I and, 1n the process of revision in thirteen communities or 
I 17.33 per cent. 
II There were responses from two localities each or 2.66 per 
'I cent , one group reporting that revision had been made to the 
II 
11 course of study in music ten or more years ago, and the other 
'I j, group reporting the course of study had never been revised. 
II 
TABLE XXIII 
NUMBERS AND PERCENTAGES SHOWING THE GRADE LEVEL FOR THE 
INI'RODUCTION OF VOCAL MUSIC READING AND THE 
MUSIC READING SYSTEM USED IN EACH COMMUNITY 
Grade Level for 
Introduction of No. of % of Music Reading No.of % of 
1 Vocal Music Readilu.; Rest>. Rest>. System Used Resn. Resp. 
Not introduced 
at all 1 1 • .33 None 0 0 
Grade I 9 12.00 Syllables 52 69 • .33 
I 
I Grade II .36 48.00 Numbers 1 1.3J 
I Grade III 19 25.33 Letters 2 2.66 
I Grade IV 7 9-33 Neutral 
I syllables 2 2.66 
I 
I Grade v 1 1.33 Syllables 
and numbers 6 a.oo 
Grade VI 0 0 Syllables 
and letters 4 5.33 
I 
I Later 2 2.66 Syllables, letters and I 
numbers 12 16.00 I 
I Ot her 2 2.66 
I 
II 
tj 
II 
I 
I 
,, 
II 
I 
I ' 
II 
jl Music reading 
II 
I 
I ~~ Table XXIII points out the grade level for the introduction' 
I 
I 
of vocal music reading and the music reading system used in 
each community. 
In thirty-six cases or 48 per cent, music reading was in-
1 troduced in . Grade II, while Grade III was listed by nineteen 
II communities or 25.33 per cent as the grade level for introdu-
1 cing music reading. Grade I followed in order of rank with . 
I nine communities or 12 per cent, and Grade IV came next with 
I ~ seven communities or 9.33 per cent. Collectively, 95 per cent 
1 of music reading was introduced in Grades I, II, III, and IV. 
l Vocal music reading is difficult to teach, since it de- , 
pends upon complex physiological and psychological coordination ,1 
until stabilized development of eye movements is accomplished. 
!Learning to read music, depending as it does on vertical as 
1
well as horizontal eye movement development, is a slow and 
I tedious process. The peak of such development is ordinarily 
1 not reached until the average student is in the fourth or fifth 
grade. 
It is highly possible that many of the elementary pupils 
'I I 
were, therefore, being subjected to the music reading process 
!before they were ready. This practice might lead to the devel- j 
l
l opment of undesirable attitudes on the part of the children. 
l The question of what is the best time to begin vocal music 11 
1 reading is highly debatable. There.is certainly need for much 
! 
I 
ll 
Reading by syllables in the moveable do system continues 
to be the major reading system employed by communities, accord-
ing to the remaining data in Table XXIII. It will be neted 
that fifty-two communities or 69.33 per cent reported the use 
of syllables. The combination of syllables, letters, and num-
bers was next in rank with twelve communities or 16 per cent 
reporting their use. 
TABLE XXIV 
NUMBERS AND PERCENTAGES SHOWING THE DEGREE OF llJTEGRAT ION 
CARRIED OUT WITH MUSIC AND OTHER SUBJECT AREAS 
IN EACH COMJVIUNITY 
No. of. Percentage 
Degree of InteP.:rat1on Responses of Res~onses 
None 2 2.66 
Very little 15 20.00 
Quite a bit 40 53~33 
A great deal 18 24.00 
Other 0 0 
Integration 
The purpose of Table XXIV is to point out the degree of 
integration carried out with music and the other subject areas I 
1n each community. It is encouraging to note that collective- I 
ly there were fifty-eight communities or 77.33 per cent report- I 
l ing either there was quite a bit or · a great deal of integration 
carried out. Collectively there were seventeen communities or 
95 
II 
I 
I 
I' 
22.66 per cent reporting either very little integration or 
at all. 
II none 
1 
TABLE XXV 
NUMBERS AND PERCENTAGES SHOWING THE COMMUNITIES GIVING 
DEFINITE TREATMENT FOR DEFECTIVE SINGERS 
I 
~A~f~f~i~rm~a~ti:v_e~,_~~N~e~~g~atHirv~e~~~~~O-t~h~e~r--~~ ~~ 
Number of No. of ~ of No. of[~ of No. of ~ of 
~--~C~a~s-e~s------~-R~e~S~IP~·~~R~e-S~Ip~,·~~· ~R-e~s~~·~~R~e~s~P·-r-R-e~S~!~~·~~R~e~s~~~~-~ ~ 
75 62 82.66 7 9.3J 6 8.00 
~--------------~----~----~------~----~----~----~ ' I 
Treatment £f defective singers i 
i 
It is most encouraging to note in Table .XXV that sixty-two j 
I 
II, 
communities or 82.66 per cent gave definite treatment for de-
fective singers, while only seven communities or 9.33 per cent 
In othe-r instances it was re- I reported no definite treatment. 
ported that more time should be allotted to this endeavor, 
that it depended on the teacher, that it was casual without 
emphasis and sometimes dropped for weeks at a time. 
i 
II 
I 
I 
I 
I 
I 
I 
S6 
I 
I 
TABLE XXVI 
NUMBERS AND PERCENTAGES SHOWING THE TYPES OF RHYTHMIC 
EXPERIENCES PRACTISED IN EAqH COI'ifi'IIUNITY 
T~es of Rhvthmic ExPeriences 
Bodily responses to music of 
simple rhythms 
Imitative responses 
Creating rhythms 
Dramatizations 
Directed rhythmic responses 
in singing games and folk 
dances 
Rhythm bands 
Other 
No. of Percentage 
ResPonses of Resnonses 
63 
.53 
32 
.51 
.58 
.54 
4 
84.00 
70.66 
42.66 
68.00 
77.33 
72.00 
5.33 
I 
I 
\'I 
- <;;'7 
II 
I 
-'I 
I Rhythmic experiences 
The purpose of Table XXVI is to list the type of rhythmic 
experiences practised in each community. 
It was gratifying to note that all the types of rhythmic 
experiences were listed by a majority of the communities. 
There were sixty-three case.s or 84 per cent naming bodily 
responses to mus.ic of simply rhythms. Other rhythmic exper- ! 
iences reported in order of their number of responses were: 1 
. directed rhythmic responses in singing games and folk dances 
in fifty-eight communities or 77.33 per cent; rhythm bands in 
fifty-four communities or 72 per cent; imitative responses 1n 
fifty-three communities or 70.66 per cent; dramatizations in 
II 
~~ fifty-one communities or 68 per cent; and creating rhythms in II 
!I thirty-two communities or 42.66 per cent. 
I 
TABLE XXVII 
NUMBERS AND PERCENTAGES SHOWING THE TYPES OF LISTENING 
EXPERIENCES PRACTISED IN EACH COMMUNITY 
Trnes of Listening Exneriences . 
Listening to songs to learn 
words and melody 
Listening to instrumental music 
in order to experience 
rhythmic expression 
No. of Percentage 
Resnonses of Resnonses 
55 73.33 
58 77.33 
11 Listening to "live" or recorded 
,I music 
!1 for the joy it affords 82.66 
I 
for acquaintance with musical 
literature 
for understanding of the form 
of music 
for understanding of great 
musical personalities of the 
past and present 
Other 
Listening experiences 
53 
32 
37 
4 
70.66 
42.66 
Table XXVII shows the types of listening experiences prac-
tised in each community. Again it is encouraging to note that 
practically all the listening experiences listed are practised 
l in the majority of the communities. 
I 
I~ 
II 
,, 
I 
I 
I 
9S 
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Listening to "live" or recorded music was listed most fre-
jquently as a type of listening experience in each community. 
This topic had four sub-divisions as follows: listening for 
the joy it affords was Checked by sixty-two communities or 
lsz.66 per cent; listening for acquaintance with musical litera-
l ture was checked by fifty-three communities or 70.66 per cent; 
I listening for the understanding of great musical personalities 
ll of the present and past was cheeked by thirty-seven communities 
II \l or 49.33 per cent; while listening for understanding of the 
form of music was checked by thirty-two communities or 42.66 
r 
!per cent. 
Listening to instrumental music in order to experience 
\ rhythmic expression was listed by fifty-eight communities or 
77.33 per cent. In fifty-five communities or 73.33 per cent, 
I listening to songs to learn the words and melody was noted. 
I 
~ 
I 
I 
\ 
I 
' J II 
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TABLE XXVIII 
NUIYfBERS AND PERCENTAGES SHOWING THE TYPES OF CREATIVE 
EXPERIENCES PRACTISED IN EACH COMMUNITY 
No. of Percentage 
Tyves of Creative Exveriences Resvonses of Resvonses 
setting words to music .52 69.33 
Composing tunes for special 
occasions 39 .52.00 
Devising new forms of dancing 14 18.66 
Creative program planning 27 36.00 
Impersonation and dramatization 40 
.53-33 
Instrumentation for rhythm band 28 37·33 
Creative instrumental music 7 9.JJ 
Making rhythm and melody 
instruments 17 22.66 
Other 2 2.66 
Creative experiences 
In Table XXVIII the types of creative experiences prac-
itised in each community are listed. It will be noted that the 
percentage of responses was considerably smaller for the crea-
tive experiences than for either the rhythmic or the listening 
experiences. A certain amount of skill and training is neces-
sary for successful work in this area, and it is understandable 
that many teachers are not equipped for this work. 
;I 
.I 
I 
II 
,I 
I 
,I 
I 
I 
I 
\\ or 
Setting words to music was checked by fifty-two communities , 
69.33 per cent. The order of rank of the other creative 
II 
II 
:10( 
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11 experiences were checked as follows: impersonation and drama-
tization was listed by forty communities or 53.33 per cent; 
composing tunes for special occasions was listed by thirty-nine II 
II 
communities or 52 per cent; instrumentation for rhythm bands 
! was listed by twenty-eight communities or 37.33 per cent; 
I I creative program planning was listed by twenty-seven communi-
!: ties or 36 per cent; making rhythm and melody instruments was 
II listed by seventeen communities or 22.66 per cent; while four-
~~ teen communities or 18.66 per cent listed devising new forms 
I 
in dancing. 
TABLE :XXIX 
NU!VIBERS AND PERCENTAGES SHOWING THE ATT rrUDE TOWARD THE 
ELEMENTARY MUSIC PROGRAM IN EACH COMMUNITY 
Attitude of CommunitY 
The community is indifferent 
Most people favor the program 
now in force 
Most people feel that too much 
time is spent on music 
Most people would like to see 
the music activities increased 
Other 
----=-=-
No. of Percentage 
Responses of Responses 
9 12.00 
51 
0 
11 
4 
68.00 
0 
14.66 
s.JJ 
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Part IV. Attitudes 
Attitude toward music program 
The purpose of Table XXIX is to show the attitude of each 
Of the seventy-five cases, fifty-one or 68 per cent felt 
II 
!, 
I 
I that most people favor the program now in force. In eleven of I 
1 the communities or 14.66 per cent, it was felt that most people 
'I would like to see the music activities increased, while in nine II 
J communities or 12 per cent, it was felt that the community was 
I indifferent. 
It was most interesting to observe that not one community 
I responded that it felt too much time was devoted to music. 
I 
II 
I 
TABLE XXX 
NUMBERS AND PERCENTAGES SHOWING THE ATTITUDE TOWARD THE 
AMOUNT OF TIME CHILDREN ARE SPENDING ON 
MUSIC ACTIVITIES IN EACH COM~IDNITY 
No. of Percentage 
Time Spent on Music Activities Responses. <:>f Responses 
The amount of time is adequate 29 38.66 
Too much time -is devoted to music 0 0 
Too little time is devoted to 
music 43 57.33 
Other 3 4.00 
:I 
., 
I' 
I 
I! 
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II 
Attitude toward time spent QD music activities 
The purpose of Table XXX is to show the attitude of each II 
I 
community as to the amount of time children are spending on 
I 
music activities. 
1 
I In forty-three communities or 57.33 per cent, it was felt 
11
1 
II I 
!
i that too little time was deveted to music, While in twenty-nine ;1 
communities or 38.66 per cent, the amount of time devoted to 
II music was considered adequate. 
l 
Again it was interesting to note that not one community 
that too much time was devoted to music. 
TABLE XXXI 
NUMBERS AND PERCENTAGES SHOWING THE ATTITUDE REGARDING THE 
MUSIC TEACHING FACILITIES IN EACH COMMUNITY 
No. of Percentage 
Teachin~ Facilities Responses of Retm_onses 
The facilities I have are not 
adequate to carry out a good 
program 15 20.00 
I have fairly adequate mater.ials, 
but would like to have more 45 6o.oo 
I have alL the . materials I need 15 20.00 
Other 0 0 
I Attitude toward teaching fac.ilities 
In Table XXXI the attitude regarding the music teaching 
facilities in each community is shown. 
It is interesting to observe, that, from the seventy-five 
-.- _::._ -- -= -=-=- -=..:__· .--=:;...._. 
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I 
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I 
eases in the survey, :forty-five communities or 60 per cent 
that there were ad~quate materials, but they would like to 
:felt · 
h~ve more. 
Again it was o:f interest to see the extreme opinion re-
gistered as to :facilities available. In one case, :fifteen 
communities or 20 per cent felt that the :facilities to carry 
out a good program were not adequate, while fifteen others 
I communities or 20 per cent felt that they had all the material 
1 
needed. 
TABLE XXXII 
NUl\'lBERS AND PERCENTAGES SHOWING THE ATTITUDE TOWARD THE 
FORMAT OF THE MUSIC READING PROGRAM 
IN EACH COMMUNITY 
Format o:f Music Reading Program 
Music reading should be the major 
concern in all the grades 
Music reading should have a 
prominent place in grade school 
music with enrichment through 
1 rhythmic, listening, and creative 
activities 
Music reading should take a 
prominent place by the :fourth 
1 grade 
I 
The major emphasis should be placed 
on the child's love of music, with 
music reading taking a secondary 
position 
j Other 
No. of Percentage 
Responses of Responses 
5 6.66 
7 
48.00 
45.33 
4.00 
I 
I 
II 
I 
I 
I 
I 
I 
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Attitude toward format of music reading program 
Table XXXII shows the attitude toward the format of the 
1 music reading program. In thirty-six communities or 48 per 
cent, the opinion was that music reading should have a promi-
nent place in grade school music with enrichment through 
rhythmic, listening, and creative activities. 
In thirty-four communities or 45.33 per cent, it was felt 
that the major emphasis should be placed on the child's love 
of music, with music reading taking a secondary position. 
II 
I 
( 1:05 
It= -
11 There were seven communities or 9·33 per cent which :felt 
that music reading should take a prominent place by the fourth 
lgrade, while only five communities or 6.66 per cent were of the I 
I 
I opinion that music reading should be the major concern 1n all 1
1 
the grades. I 
" I 
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TABLE XXXIII 
~ffiERS AND PERCENTAGES SHOWING THE ATTITUDE TOWARD THE 
CONTENT OF THE MUSIC PROGRAM FOR THE 
FIRST THREE GRADES IN EACH COMMUNITY 
Content of Music Program No. of Percentage 
f or Firs t Three Grades Resnonses of Responses 
The mus ic progr am in the first 
three gr ades should be concerned 
primarily with forming a basic 
orientation for the grades to 
follow by offering the pupil all 
phases of musical development 
through singing, rhythmic, 
listening and creative activities 38 50.66 
The music program in the first 
three grades should present and 
dev elop the technical skills 
basic to later technical controls 
and insights 5 6.66 
The music program in the first 
three grades should form a basic 
orientation for the grades to 
follow, and in addition, present 
and develop a certain amount of 
technical skills 31 41.33 
Other 1 1.33 
I Attitude toward content of music program in Grades I-III 
;1 . In Table XXXIII the attitude toward the content of the 
\1 music program for the first three grades is shown. 
'I There were thirty-eight communities or 50.66 per cent 
I 
1 which felt the music program in the first three grades should 
11 
be concerned primarily with forming a basic orientation for the 
II grades to follow by offering the pupil all phases of musical 
II 
, development through singing , rhythmic, listening, and creative 
j 
II 
II 
I 
II 
:106 
II I 
~ 
I activities. 
In thirty-one communities _or 41.33 per cent, the attitude 
shown was that the music program in the first three grades 
" b . :I should form a asic orientation for the grades to follow, and, 
I 
11 in addition, present and develop a certain amount of technical 
skills. 
II 
11 Only five communities or 6.66 per cent felt that the music 
li program in the first three grades should present and develop 
II 
the technical 
insights. 
I 
II 
I 
,, 
I 
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skills basic to later technical controls and 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
The general purpose of this study was to determine the 
present status and trends of music education in the public 
elementary schools of Massachusetts. Subsidiary problems were 
supervision and other assistance, time allotment, basic mater-
ials and facilities, teaching procedures, and general attitudes 
toward music and music instruction. 
Data were obtained by means of a questionnaire designed 
specifically for this study. As was mentioned in Chapter III, 
The Plan of the Questionnaire, the 150 communities chosen from 
which to secure information were picked in a random fashion 
I throughout the state with some consideration as to the size of 
the community. Then 150 questionnaires were submitted to the 
music supervisors of these communities. Of the 150 inquiry 
forms sent out, there were seventy-five returned or 50 per cent 
of the number distributed. 
There may be a possible source of bias present in the data 
as not every supervisor chose to fill out a questionnaire. 
However, there is close agreement in many respects between the j 
I background data obtained in this form and known statistics IJ 
1
about music in general in Massachusetts. The author, therefore, 
feels that this sample is highly representative of the status 
J of music 
'f - -=-
I 
I 
education in Massachusetts as a whole. On the basis 
=L08 
I 
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1 of this opinion, the following conclusions, implications and 
suggestions for further research are offered: 
1. In the administrative organization there are separate 
supervisors for the vocal music, and, likewise for the instru-
mental 
I 
instruction. 
I 
i 
II 
2. The official title of the majority of music adminis-
trators is ''supervisor". 
3. The visits of the supervisors to the classrooms 
average one every two weeks, with a weekly visit by a slightly 
smaller proportion of supervisors. 
09 
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4. The majority of supervisors do all the teaching during 1 
their visits, while about one-third report they do the majority 
1! of the teaching. 
5. Teachers have much more assistance from within the 
I I schools than from without, but this assistance s.till appears 
I to be inadequate. 
6. In a little more than half of the communities there 
was some definite budgetary provision made for the purchase of 
music and music materials, 
I 
hno provision made. 
I 
while in less than half, there was 
I 
I There were a goodly number of musical resources re-
1\ ported in each community, with more opportunities vocally than 
-- -= ~-- -·-- - --- -- - - ==---
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' instrumentally. 
8. The most popular length of time for music in the 
classroom was 100 to 120 minutes per week for all grades, while ,1 
60 to 80 minutes appeared next in rank. ll 
I! 
I 
9. There appears to be a slight leaning toward favoring 
a longer time for music rather than slighting it by cutting 
down the time allotment per grade. 
10. Reading and singing songs is the predominating music 
activity, as checked by 100 per cent of the communities. 
11. Other musical activities receiving attention in the 
1
majority of communities are learning to like music (apprecia-
tion), preparation for public programs, informal group singing, 
and eurythmics and rhythm bands. 
[I 12. 
I piano classes. 
There seems to be an apparent lack of opportunity for 
II 
II 
!I 
II 
II 
'I 
I 
13. In general, the music teaching aids are not sufficient ! 
i to carry out the music program to its fullest. 
14. The latest books are being used as basic music texts 
I 
1 in the majority of the schools. 
15. There are supplementary music texts used in the 
!majority of the schools. 
I 
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16. While there is no de~inite time for the presentation 
of listening lessons, the majority of communities schedule 
them as part of the regular lessons. 
17. The percentage o~ children studying instruments 1B 
rather low, averaging from 10 to 20 per cent. 
18. In general, the grade level at which instrument study 
is started is Grade IV. 
19. In better than half of the communities, class instru-
mental lessons are provided at a slight cost to the children. 
20. School instruments are available for pupil use in 
most of the communities. 
I 
r 
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21. A definite music testing program is carried out in I 
I 
very few communities. I 
22. '!'he music test used, in most of' the communities re- II 
porting any testing, is the Seashore Measures of Musical Talent.1 
23. The grading system used in half o~ the communi ties 
reporting is that of the letters "A B C", with the letters 
"S and U" ranking next. 
24. Although effort was considered the leading factor for 
a bas.is. for grades in the majority of communities, attitude, 
reading skill, and singing ability were also taken. into cen-
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25. The majority of teachers follow consistently some 
organized course of study. 
26. In the majority of communities the course of study is 
either in the process of revision or has .been revised within 
the last five years. 
27. It is highly possible that many elementary children 
are subjected to music reading too soon in their educational 
careers. 
I 28. The syllable method of learning to read music is the 
I 
' most predominating. 
II 29. The majority of the communities report that either 
I 
1 there is quite a bit or a great deal of integration carried out 
I with music and the other subject areas. 
I ,30. There is definite treatment for defective singers in 
1 the majority of the communities. 
All types of rhythmic experiences are practised in I Jl. 
most of the communities. 
Practically all the listening experiences lis.ted are j .32. 
I carried out in most places. 
II 33. Creative experiences are considerably fewer than are 
li l rhyt~c- :n~~~~:~nirlg exp~~~e~ce:· ~~~··· ----=== 
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!! 
I 
l 
II 
I 
II ,, 
:i j_ 3 
\\ 
.:-~====-
J4. The majority of the communities favor the existing 
elementary music program. I 
I 
I 
3.5. It is generall-y considered that children are spending II 
I too little time on music activities. 
~~ 36. Not one community :felt that too much time 1s devoted 
to music. 
37. The majority of communities reported that they have 
1l fairly adequate music teaching facilities, but would like to 
' have more. 
The general attitude toward the format of the music I 38. 
1 reading program was that music reading should have a prominent 
II 
l
place in grade school music with enrichment through rhythm, 
listening, and creative ac.tivities. 
I 
39. More than half of the communities felt that the co~ 
i tent of the music program in the first three grades should be 
1 concerned primarily with forming a basic orientation for the 
grades to follow by offering the pupil all phases of musical 
I 
1
1development through sings, rhythmic, listening, and creative 
\ activities. 
il 
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General conclusions 
To the author of this report, many of the findings of this " 
I 
questionnaire are highly satisfying. Certain of the recommenda-
!1 tions simply point to renewed vigilance and attention to the 
•details of musical pedagogy. Other recommendations, however, 
deal with more deep-seated problems, problems which can only 
I . 
I be solved through the collective action oferery possible educa-
1 
tional and musical agency which the state can muster. 
I Large numbers of schools lack the necessary musical equip-
'' I jl ment for carrying on an adequate music program. Some lack the 
I' necessary amount of time allotted to music, and thus cannot 
jl offer an enriched music . curriculum. The budgetary provis ions 
fo r music in many communities a re so meager that i t is impo s sib~ 
Ito have a forward look wi th the antiquated suppl ies now 1n use. 
1
1The se are problems whi ch ought to weigh heavily upon boards of 11 
11 educati on, superintendents, and principals of elementary schools. 
~~~ These administrators must first be fully aware of the need for 
!developing the genere~ music program because of its obvious 
I 
11
personal and cuJ..tural benefits to the children. 
1, In the carrying out of the specific details of an en-
larg ed and enriched music program, these administrators will 
I 
lr need proper advice and suggestions from our specialists in 
music. In a time of possible retrenchment due to tightened 
economic conditions, any tendency to cut down first on the 
~I music program should be guarded against. 
I 
While a large part of the responsibility for the continuous 
development of music programs rests with administrators, there lj 
~ is much that organized music education in the state of Massa-
--=-- -=-==--
chusetts can and should do. Occasionally an individual teacher I 
II 
can help greatly in raising standards in his own and neighboring 
communities. More often, however, it is the job for profession- 11 
a1 organizations to undertake. There are a number of professicn~l 
al organizations interested in the musical welfare of the state, l 
the chief state-wide group being the Massachusetts Music Edu-
cators Association, as well as the In-and-About Club of Boston. 
These organizations, while made up of music specialists and 
administered to meet specific needs of members of their groups, 
would do well to make their influence felt among the great rank I 
;I 
and file of grade school teachers. 
Furthermore, institutions of higher learning are also in 
a position to exert a beneficial influence for music throughout ' 
the state. Such institutions, as a part of their routine prac-
tice, frequently schedule clinics, conferences, workshops, and 
other devices to assist music teachers in their work. While 
commending these institutions for the very fine work they have 
done in assisting the special music teacher, one might be in 
order to point out most respectfully the help in music which 
lthey should be attempting to provide the general grade school 
I 
teacher. This can be done in several ways. 
- -~---
There should be more adequate general college preparation 
in music for all candidates for the elementary teaching posi-
1 tions. It may be reasonably argued that the curriculums are 
already overcrowded and that additional requirements in music 
are out of the question. Students who are preparing to be 
elementary school teachers and .who are particularly proficient 
in music should be encouraged to devote all the elective hours 
possible to music subjects in order to get an area of speciali-
zation in music. It would seem unreasonable for administrators 
to expect competency in all areas and to expect teachers to 
I 
assume equal responsibility in all subject-matter areas. 
The author of the study does. not by any means advocate 
that specialized music instruction be the law of the classroom. 
There is, however, a need for larger numbers of grade school 
teachers who, by virtue of natural and acquired abilities in 
music, might assume .more responsibilities in grade school music 
and who could help release the already overburdened music supe~ 
visor for more of the activities which his specialized training 
enables him alone to do. 
It is only by such comprehensive and widely coordinated 
action that we can hope to meet the challenge to bring vital 
musical experiences into the lives. of Young America. 
II 
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CHAPTER VI 
SUGGESTIONS FOR FURTHER RESEARCH I 
II 
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CHAPTER VI 
SUGGESTIONS FOR FURTHER RESEARCH 
Having completed this survey of the status and trends of 
music in the public elementary schools of Massachusetts, the 
author feels the following topics could form the basis for 
further research. 
1. The value of a music testing program in the 
elementary grades. 
2. The problem of the defective singer and 
methods to help him. 
3. A study of the status of the music reading 
readiness program in Massachusetts. 
4. In-service training in music for elementary 
teachers. 
5. Preparation in music education for student 
teachers in the State Teachers Colleges 
at the present time. 
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APPEND DC 
Mr. James H. Remley 
Director of Music 
Public Schools 
Newton, Massachusetts 
My dear Mr. Remley: 
===---------- -c============== 
High School 
Framingham, Mass. 
January 7, 1952 
Under the guidance of Dr. B. Alice Crossley at the Boston Uni- 1, 
versity School of Education, in partial fulfillment of the 
requirements for a Master of Education Degree, I am making a 
study of the present Status and Trends of Music in the Public 
Elementary Schools of Massachusetts. 
In order that the results of this study may be significant, 
your personal support is desired and earnestly solicited. 
' Will you give a few moments of your time to complete the en-
' closed form? In return for your cooperation, I shall mail you 
a summary of my findings. Please oblige by replying at your 
earliest convenience, using the enclosed self-addressed stamped 
envelope. I would appreciate the inquiry form not later than 
February 15.th. 
The results of this survey will contribute in a large measure 
to the over-all picture of music in the public elementary 
schools of Massachusetts, which should be of major concern and '' 
interest to all of us in this field of endeavor. 
May I extend to you my thanks for your co-operation. 
Sincerely yours, 
Marjorie Prescott 
Ass•t. Director of Music 
Framingham Public Schools 
Framingham, Massachusetts 
Inquiry Form for Status and Trends 
of 
Music in the Public Elementary Schools of Massachusetts 
1951-1952 
In the form below you will have an opportunity to answer ques-
tions pertaining to all phases of the elementary school music 
program in your community. Kindly consider each item as it 
applies to your particular set-up at the present time. 
Part I. General Information 
A. What is the population of your city? Check only one. 
1. ___ 100,000 and over 4. ___ 10,000 to 25,000 
2. ___ 50,000 to 100,000 
J. ___ 25,000 to 50,000 
5._ 5,000 to 10,000 
6. ___ less than 5,000 
B. How many elementary 
1. more than 40 
2.= JO to 40 
J._ 20 to 30 
schools are there in your city? 
4. 10 to 20 
5.= 5 to 10 6. ___ less than 5 
c. What is the music administrative set-up in your system? 
Check only one. 
1. one vocal and instrumental supervisor-Grades 1-12 
2~ . one vocal supervisor- Grades 1-12 
---one instrumental supervisor 
J. ___ one vocal supervisor Grades 
4. 
one vocal supervisor Grades 
one instrumental supervisor Grades 
one instrumental supervisor Grades 
more than one .vocal supervisor Grades 
more than one vocal supervisor Grades 
more than one instrumental supervisor 
more than one instrumental supervisor 
5. other (Describe) 
1-6 
7-12 
1-6 
7-12 
1-6 
7-12 
Grades 
Grades 
D. What is your official 
l._superv is or 
title? Check only one. 
2. Director 
J.=Specialist 
4. Consultant 
5.---0ther (Describe) 
1-6 
7-12 
E. How often are visits made to 
1. Once a week 
2.---0nce every two weeks 
3. Once every three weeks 
each school? 
4. ___ 0nce a month 
5. On consultant basis 
6.:::other (Describe) 
F. How much teaching do you 
visit? Check only one. 
1. All 
do in the classroom when you 
2.= Majority 
3._Half 
G. How many rooms do you 
Check only one. 
1. More than 240 
2.-175 to 240 
3.=125 to 175 
4. Very little 
5.-None 
6. ___ 0ther(Describe) 
visit in all the schools? 
4. 75 to 125 
5-= 25 to 75 
6. ___ Less than 25 
H. What kind of assistance is £Vailable for the grade music 
teachers? Check all that apply. 
l. ___ No assistance 5. ___ Especially s cheduled 
2. ___ Informal day-to-day inst i t ut es 
help from supervisor, 6. ___ Extension courses 
special teacher, or in music 
others ?. ___ Meetings with visit-
J. ___ Regularly scheduled ing specialists or 
group meetings with consultants 
supervisor or s pecial S. ___ Visitation to other 
t e a cher schools 
4 . ___ Regularly s ch eduled 9. ___ state, division, or 
institutes national conventions 
of music educators. 
lO. ___ Other (Describe) 
I. Is there an annual budgetary provision for the purchase 
of music and music materials? 
1. Yes 2. No 
If answer to the above is "yes", kindly state the 
amount. 
Amount=--------~ Should you care to describe anything in regard to the 
above question, whether your answer was "yes" or "no", 
kindly do so below. 
Comment: 
J. What are the musical resources of your community in 
which the children can participate? Check all that 
apply. 
l. __ City-wide community 
bands and orchestras 
2. ___ Drum and bugle corps 
3. __ Junior opera groups -
4. ___ Groups sponsored by 
fraternal organizations 
such as underprivileged 
boys' band 
5. ___ Sunday School 
orchestras 
6. Glee blubs 
?.---Children's choirs 
8.:::Folk dancing 
9. ___ Accordion, guitar, 
harmonica and 
melody instrument 
groups 
lO. ___ Other (Describe) 
Part II. The Teaching of Elementary Music 
A. What is the time allotment 
grade? Fill in the blanks 
1. Grade I min. 
2. Grade II min • . 
3. Grade III min. 
per week for music in each 
with the proper time. 
4. Grade IV min. 
5. Grade V min. 
6. Grade VI min. 
B. In the table below are listed various types of pupil 
activities in music. Please check each activity as 
follows: 
First: If the activity is not included in your music 
program at all, make a check in the space under 
(0) opposite the particular activity. 
If the activity is included in your music pro-
gram, make a check in the space under (1). 
Second: In the final column, write in the approximate 
percentage of music activity ~ during the 
whole year which is devoted on the average to 
each type of activity. These percentages 
should total 100. 
Activity Grades 
(O) (1} I II III IV V VI 
ReadiiW: and Singing Songs 
-
Learnirw:: to like music (Appreciation) 
EurYthmics and rhvthm bands 
Pre-band instruments {tonettes. etc.) 
Piano classes 
Band and orchestra instruments 
Creative music (mak1:og UP songs .etc.} 
Informal group singing ( asse}bly, 
recreational 
PreParation for_public Programs 
c. In the chart below are listed music teaching aids which 
are invaluable for use in the classroom. Please check 
each item as follows: 
First: If the aid is not .available in each school, 
make a check in the space under-roT opposite 
the particular aid. 
Second: If the aid is available .in each school, make 
a check in the space under Tl'J: 
Third: If the aid is available for general use ~ 
where in the system, make a check in the space 
under (2). 
(0) ( 1) (2} 
Piano 
Record PlaYer 
Record LibrarY 
Radio 
Music book librarY 
Rhythm band. instruments 
Melody instruments 
Orches.tral instruments 
Wire or tane. recorder 
Disc recorder 
Instantaneous recorder 
StroboscoPe 
Films and visual aids 
D. What do you use as a basic music text? Check only one. 
!. ___ American Singer series 
2. ___ New Music Horizons series 
J. ___ Singing Scho_ol series 
4. ___ 0ur Singing World series 
5. ___ Music Hour series 
6. World of Music series 
?.:=:songs and Pictures series 
8. ___ 0ther (Describe) 
E. What do you use as supplementary music books? Check 
all that you use • 
. , 1.2-_No;,stipplementary books 
2. ___ American Singer series 
J. ___ New Music Horizons series 
4. ___ S1nging School series 
5. ___ 0ur Singing World series 
6. ___ Music Hour series 
7. World of Music series 
8. ___ Songs and Pictures series 
9._0ther (Describe) 
F. If listening lessons are a part of the music program, 
kindly answer the following: 
II 
I 
ij 
I 
When are listening lessons presented? Check only one. ' 
l._Semi-weekly S. ___ Part of the regular 
2._ weekly 
J._Monthly 
lessons 
6. ___ Related to vocal pro-
gram 
4. ___ No regular time 
7. ___ In relation to other 
subject areas 
G. Approximately what 
mentary grades are 
either in class or 
1. Less than 10% 
2.-10% to 20% 
J.---20% to JO% 
4.=30% to 40% 
8. ___ Separate course of 
study 
percentage of children in the ale-
studying instruments (piano include~ 
privately? 
5._40% to 50% 
6. ___ More than 50% 
?._ Other (Comment) 
H. Are class instrumental lessons provided in the school 
system for grade pupils at a slight cost to them? 
l. ___ Yes 2. ___ No J. ___ Other arrangement 
(Comment) 
I. At what grade level are 
1. Grade I 
these lessons started? 
.5. Grade V 
6.-Grade VI 
7.---0ther (Comment) 
2.-Grade II 
,3.-Grade III 
4.:::Grade IV 
J. Are any instruments, owned by the school system, 
available for use by children in the schools? 
l._Yes 2._No ,3._0ther (Explain) 
K. Do you have any definite music testing program in the 
elementary grades? 
l._Yes 2._No 
L. If answer to the previous question is "yes", which of 
the following tests have been used? Check all that 
apply. 
1. Seashore Measures of Musical Talent 
2. -Kwalwasser-Dykema Mus.ic Tests 
,3.---Gildersleeve Music Achievement Tests 
4._Torgerson-Fahnestock Test 
.5. Knuth Achievement Tests in Music 
6.---The University of Oregon Musical Discrimination 
-Tests 
7. Mosher Test of Individual Singing 
a.:::Other (Describe) 
M. What grading system is used in your city? Check one 
that applies. 
1. None 
2.---Letters (A,B,C, etc.) 
.3.=s and u 
4. Percentages 
.5.:::other (Describe) 
N. Upon what are marks 
1. Attitude 
2.-Effort 
,3. Reading skill 
Part III. 
based? Check those that apply. 
4._Singing ability 
.5-~0ther (Describe) 
Teaching Procedures 
A. Does your system have a definite course of study? 
l._Yes 2. ___ No 
--~=== --==c-=========+--~,.....--.,::==-= 
c. ___ for understanding of the form of music 
d. ___ for understanding of great musical personali-
ties of the present and past. 
4. ___ 0ther (Describe) 
I. Which of the following creative experiences are under-
taken in the elementary grades of your system? Check 
all that apply. 
l. ___ setting words to music 
2. ___ Composing tunes for special occasions 
). ___ Devising new forms in dancing 
4. ___ Creative program planning 
5. ___ Impersonation and dramatization 
6. ___ Instrumentation for rhythm band 
7. Creative instrumental music 
s.:::Making rhythm and melody instruments 
9. ___ 0ther (Describe) 
Part IV. Attitudes 
A. What is your appraisal of the attitude of your community 
toward the elementary music program? Check only one. 
l. ___ The community is indifferent. 
2. ___ Most people favor the program now in force. 
). ___ Most people feel that too much time is spent on 
music. 
4. ___ Most people would like to see the music activities 
increased. 
5. ___ 0ther (Describe) 
B. How do you feel about the amount of time the children 
in your community are now spending on music activities? 
Check only one. 
1. The amount of time is adequate. 
2.---Too much time is devoted to music. 
).---Too little time is devoted to music. 
4.:::other (Describe) 
c. Which of the following describes your situation in re-
gard to music teaching facilities, such as piano, 
radio, phonograph, rhythm band instruments, etc. Check 
only one. 
1. The facilities I have are not adequate to carry 
---out a good program. 
2. I have fairly adequate materials, but would like 
-to have more. 
3. I have all the materials I need. 
4.::=other (Describe) 
===== ---== == -= ==-
- - ---==- -- ~- =:::=:- - === -
================================~====~~ 
B. If the response to the previous question was "yes", 
kindly answer the following: 
How recently has the course of study been revised? 
l. ___ Never 4. ___ 5 to 10 years ago 
2. ___ This year 5. ___ 10 or more years ago 
3. ___ 2 to 5 years ago 6. ___ In the process of 
revision 
!I 
il 
II 
C. At what grade level do you 
Check one that applies. 
introduce vocal music readinai 
1. Not introduced at all 
2.---Grade I 
3· GrAde II 
4._Grade III 
D. What music reading system do 
1. None 
2 ·=Syllables 
3._Numbers 
4. Letters 
5.:::Neutral syllables 
5. Grade IV 
6.=Grade V 
7. Grade VI 
8.=Later 
you use? Check only one. 
6. ___ Syllables and numbers 
?. ___ Syllables and letters 
8. ___ Syllables, letters, 
and numbers 
9. ___ 0ther (Describe} 
E. What degree of integration is carried out with the 
music and the other subject areas? Check the one that 
applies. 
1. None 
2. -Very little 
4. ___ A great deal 
5. Other (Describe) 
3. ___ Quite a bit 
F. Is definite treatment given for defective singers? 
l. ___ Yes 2. ___ No 3. ___ 0ther (Describe) 
G. Which of the following rhythmic experiences are prac-
tised in your system? Check all that apply. 
l. ___ Bodily responses to 4. ___ Dramatizations 
music of simpl~ rhythms 5. ___ Directed rhythmic 
1: 
I 
I 
I 
2. Imitative responses responses in singing '\ 
3.-Creating rhythms games and folk dances I 
- 6._Rhythm bands ll 
7 ._Other (Describe) 'I 
H. Which of the following listening experiences are under- ' 
taken in the elementary grades of your system? Check 
all that apply. 
1. Listening to songs to learn words and melody 
2.---Listening to instrumental music in order to ex-
---perience rhythmic expression 
3. ___ Listening to "live" or recorded music 
a. for the joy it affords 
b.:::for acquaintance with musical literature 
- - -- --------
--- -- -
D. Which of the following describes your attitude con-
cerning the format of the music program in the elemen-
tary grades as regards music reading? Check only one. 
l. ___ Music reading should be the major concern in all 
the grades. 
z. ___ Music reading should have a prominent place in 
grade school music with enrichment through rhythmic~ 
listening, and creative activities. 1 
). ___ Music reading should take a prominent place by the 
fourth grade. 
4._The major emphasis should be placed on the child 1 s 1! 
love of music, with music reading taking a 
secondary position. 
5. Other (Describe) 
E. What is your attitude concerning the content of the 
music program for the first three grades? Check only 
one. 
l. __ The music program in the first three grades should II 
be concerned primarily with forming a basic I 
orientation for the grades to follow by offering J
1 
the pupil all phases of musical development through 
singing, rhythmic, listening, and creative activi- I 
ties. 11 
2. The music program in the first three grades should 
---present and develop the technical skills basic to 
later technical controls and insights. 
). ___ The music program in the first three grades should 
form a basic orientation for the grades to follow, '1 
and in addition present and develop a certain 
amount of technical skills. 
4. ___ 0ther (Describe) 
F. Would you be willing to state your philosophy of music 
education for the elementary grades? 
G. If you have any general suggestions for the improvement 
of mus·ic education in the elementary grades, will you 
list them below? 
I· That is all, and thank you very much. Please place the com-
pleted inquiry in the envelope provided, and mail as soon as 
possible. 
- --=----== =r 
